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AHHomayus. Bonpoc nNpocunakTikum 1 peLleHns npo-
Brem cowLmarnsbHOro CMPOTCTBA OCTPO CTOMT B CTPaHe, Tak Kak
B OpraHu3aLmsx ans aeTei-cupoT 1 geTei, ocTaBlunxcs 6e3
noneyeHnst poauTenen, BOCMUTLIBAETCS 3HAUUTENBHOE YKC-
no peten. OCHOBHOM KOHTUHTEHT OpraHu3aLuii CoCTaBASHoT
NOAPOCTKW W CTapLUMe LUKOMbHWUKK, OeTW W3 MHOTOLETHbIX
cemen, (hnU3MYeckn HenpuerekaTtenbHble AETH, 4eTU UHOro
9THMYECKOrO CcTaTyca, KOTOPbIA He SBMSETCH OCHOBHbIM B
MecTe npoxwBaHus pebeHka. Takoe NonoxeHue 3aTpyaHseT
nepegavy AeTei-CUpOT B 3aMeLLaloLLne CeMbM, U OHW Npo-
BOITKAKT KUTb B UHTEPHATHBIX YYPEXAEHNSX.

Pe3ynbTaTbl MOHWUTOPWHIOB, NPOBEAEHHbIX PasHbIMU
BEAOMCTBaMMU, NOKa3bIBAOT, YTO BbINYCKHUKM NOCNE BbIXOAa
U3 YYpexaeHuii coumarnbHON U NCUXONOoro-neaarornyecko
MOMOLLY 4acTo NonagarT B TPYAHbIE XU3HEHHbIE CUTYaLM.
AHanus npaktuku paboTbl YUpexaeHun ang geTein-cupoT u
AeTen, ocTaBlUMXCa 6e3 noneveHns poguTenen, nokasbisa-
€T, YTO cucTemMa BOCMUTAHUS OETEeN B 3TUX YYPEXAEHMsX
cnabo roToBUT UX K CAMOCTOSITENbHOM XWU3HM, 1 BOCMIUTaH-
HUKI, NOCNe BbIXOAA U3 JaHHbIX YYpPeXOeHUi, UCTIbITbIBAKT
rnobanbHble TPYAHOCTYU B aganTaLum K OKpyxaroLemy Mupy.

BaxHO noauvepkHyTb, YTO, BbIXOAS M3 OpraHM3aLum ans
[ETEN-CMPOT, BOCTIUTAHHUKW B BOMbLUMHCTBE CBOEM BCTpE-
4aTCs CO MHOTUMU TPYAHOCTAMM CaMOCTOSTENBHOMO NPo-
*uBaHWs. OHW 0Ka3blBAKOTCH HELOCTATOMHO CMOCOBHBIMU K
CamOCTOSITENbHOWM OTBETCTBEHHON XWU3HU. TakoM TWM NINYHO-
CTU B 6OMbLIMHCTBE CBOEM (HOPMUPYET Cama CUCTEMA LigH-
HOCTEW BCEW XWU3HM B OpraHu3aLnsx 4ns getein-cupor.

KpaTkas xapaktepucTuka coUManbHoOro nopTpera Bbl-
NYCKHWKA OpraHu3auuin ons OeTeil-cupoT W feTel, ocTae-
wuxcs Ges noneyeHws poguTener, no3eonser caenatb
BbIBOA O TOM, 4TO MMEHHO KaTeropus JeTel, nonagaroLmx
B 3TV OpraHu3aLym, JomxHa ocBamBaTh 60nbLLOI 06beM Co-
AepXaHus coumanusaumn 3a KopoTKU NPOMEXYTOK BpeMe-
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Abstract. The problem of prophylaxis and solving the
problems of social orphanhood is acute in our country be-
cause there are lots of children raised at orphanages. Most of
them are adolescents and senior schoolchildren, children from
families having many children, physically unattractive children,
children of a different ethnic status, which is not the major one
in the place they live. Such situation makes children’s adoption
difficult and they keep living at the orphanages.

The monitoring was held by various departments, and
their results show that the graduates from the institutions of
social, psychological and pedagogical assistance often get
into difficult life situations. The analysis of the work of insti-
tutions for orphans and children left without parental care
shows that the system of education in these institutions poorly
prepares them for an independent life, and that the graduates
experience major difficulties in the process of adaptation to
the environment.

It is important to emphasize that graduating from the or-
ganization for orphans the majority of children come across
lots of difficulties of living on their own. They appear to be not
capable of living independently. Such type of personality is
usually developed by the orphanage system itself.

Brief description of an orphanage graduate’s social por-
trait leads to the conclusion that the category of children en-
tering these organizations should develop a large amount of
socialization in a short period of time. Earned value of social
skills will allow them to be ready for an independent life: to
build their life themselves, to use their potentials, to imple-
ment life plans without counting on the adults support.

The research results show that the transition from the
orphanage to the independent life is complicated and diffi-
cult in all countries both for the graduates themselves and
for the people around them. These difficulties are caused by
a combination of factors. Among them first of all are: lack of
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HW. OCBOEHHbIN 06bEM COLMarnbHbIX HABLIKOB MO3BOSAT UM
ObITb FOTOBLIMM K CAMOCTOSTENBHOM XWU3HMW: HE PacCYMTbIBast
Ha NOAAEPXKKY CO CTOPOHbI B3POCHbIX, HEOBXOANMO CaMmoMy
Hay4MTbCS CTPOUTL CBOHK) XKU3Hb, UCMONb30BATH CBOM BHY-
TPEHHWE pe3epBbl, PEANN30BbIBATh XKU3HEHHbIE MaHbI.
PesynbTaThl UCCNEAOBaHWA NOKa3bIBAKT, YTO NEPEXoq
BOCMUTAHHWKOB OpraHu3auuin ns LeTen-cupoT W AeTen,
ocTaBLunxcs 6e3 noneyeHus poauTenen, B CamoCTOATENb-
HY}0 XW3Hb, BO BCEX CTpaHax Mupa NpeacTaBnseTcs OYeHb
CMOXHbBIM W TPYAHBIM KaK Anst HUX, TaK W ANst OKPYXKatOLLMX UX
nogen. 3T TPYAHOCTY 0ByCroBneHb! LemnbiM psaoM akTo-

readiness for independent life, inability to control their free
independent life, absence of people under whose supervision
they had been, inability for quick adaptation to loneliness, dif-
ficulties with getting a job and education, loss of relations with
relatives. The enumeration of these factors could be contin-
ued, but the main problem remains unsolved, i.e. how to help
the graduates to adapt to an independent life and socialize in
a new society.

Key words: socialization, social and psychological readi-
ness, social skills, psychological security, adaptation, loneli-
ness, difficult life situations, rehabilitation.

poB. 3TO, NPEXAe BCEro, HErOTOBHOCTb K CAaMOCTOSATENbHOM
XU3HKW, HEYMEHWe ynpaBnsTb CBOeW cBOBOAHON camocTos-
TEMNbHOMN XU3HbBIO, OTCYTCTBUE NIOAEN, NOL KOHTPONEM KOTO-
PbIX OHU HAXOAWUMUCb JOMTME TOfbl, HEBOMOXHOCTb BbICTPO
afanTpoBaThCs K OAMHOYECTBY, CIIOXHOCTU YCTPONCTBA Ha
pabory, y4eby, noTeps B3aUMOOTHOLLEHWI C POLCTBEHHMKA-
MW 1 poaHbIMU. MepeuncneHue aTux akTopoB MOXHO Bbiro
Obl NPOJOMKNTB, HO OCTAETCS HEPELLEHHO rnaBHas npobre-
Ma, Kak MoMOYb BbIMyCKHUKAM aAanTUpoBaTbCs K camoCTos-
TENbHOW XW3HM 1 COLMAanN3MpoBaTbCs B HOBOM 06LLECTBe.

Kntouesbie croga: coupnanmsaums, coynansHO-NcUxono-
rMyeckast rOTOBHOCTb, COLMarbHbIe HaBbIKK, MCUXOMoruye-
Ckas 3alLMLIEHHOCTb, aganTauusl, OAMHOYECTBO, TPyAHble
XU3HEHHbIE CUTYaLu, peabunutaums.

Currently, in institutions for orphans brought up a large number of children, the bulk of who are
teenagers and older students, children from large families, physically unattractive children, children
of different ethnic status, which is not the primary residence of the child in place.

Results of the researches which have been carried out by different departments show that gradu-
ates, after an exit from establishments of the public and psychology-pedagogical assistance often get
to difficult life experiences. The analysis of practice of work of establishments for orphan children
and children without parental support shows that the educational system of children in these estab-
lishments badly prepares them for independent life; pupils experience global difficulties in adapta-
tion to world around after an exit from these establishments.

It is important that the material well-being, the methodical organization, educational efforts,
filling facilities with various activities do not affect the fact that, coming from an institution for
orphans, students mostly become antisocial personality: dependent, incapable of self-responsible
life, emotionally deaf and cruel. The very system of values in institutions for orphans creates this
personality type

Experience of experts in establishments social and the psychology - pedagogical support allows
saying that into the forefront there are problems not material, but psychological. Children living in
such establishments, unfortunately, will copy in the future life model what they see daily - the con-
tacts based on subordination, a rigid vertical of dependence on seniors, domination of authoritative
system. Keep in mind that conscientious people working in institutions of social, psychological and
educational support and assistance, they love children, they are trying to replace their family, help
to become productive citizens of the country. Unfortunately, the existing system of their own work
only supports the implementation of the “hard plan” program, ignoring the initiative and creativity
of teachers and children.

Inmates of institutions focused on absolute discipline, obedience and fulfillment of adults. Lack of
praise for its own activities students develop a sense of guilt, the constant control assessment of child

Pasden II. CoyuanvHas ncuxonozus 69



Becmnux MI'OY. Cepus «IIcuxonozuueckue Hayku». Ne 3 /2013

behavior makes him do everything to require
adults. All this creates the atmosphere of cold, a
formalism, causes feeling of alarm, fear, aggres-
sion manifestation. Activity of children doesn't
find a response as there are no conditions of its
maintenance. Liberty of choice and possibility of
independent decision-making is excluded. The
identity of the child is deformed that leads to the
complicated behavior. Thus, the child receives
a personal experience from which excluded his
feelings. Child can always make a choice: either
to be passive, subordinate or strong, powerful,
cruel. Such institutions do not offer their pupils
an alternative - to be open, active, and indiffer-
ent to others.

Deterioration of diagnoses is a consequence
of orientation of system of work with children in
such establishments on discipline and submis-
sion. Trouble in behavior of children accrues,
as the exit is constantly condemned for a frame-
work of the possible that causes reaction of a pro-
test and the conflict. Such condition strengthens
feeling of inferiority and strengthening of all its
diseases at the child. In practice often for speci-
fication of the diagnosis of the child place in
psychiatric hospital that leads to deterioration of
its condition, disbelief in itself and, as a result,
transfer to a special institution.

In researches of socialization it is shown that
variability of society can turn the created so-
cialization of the person into the unsuccessful.
Possibility of the personality to achieve success
depends on her ability to adapt for new condi-
tions. Socialization will be successful if the per-
son learns to be guided in unforeseen social situ-
ations. Such characteristics of the personality
providing successful socialization are allocated:
ability to change of the valuable orientations;
ability to find balance between the values and ex-
ternal requirements; orientation not on concrete
requirements, and of understanding of universal
moral standards.

Thus, process and result of socialization are
a consequence of an internal contradiction be-
tween extent of identification of the person with
society and its isolations in society.

The personality adapted in society and not
capable to resist to it, can be considered as the

socialization victim. The personality which isn’t
adapted in society, can become the socialization
victim - the person with deviating behavior.
Pupils of establishments social and the psychol-
ogy - pedagogical support of the childhood are
the most obvious victims of adverse conditions
of socialization, as among them the greatest
number of orphan children and children with-
out parental support. Feature of socialization of
pupils of establishments social and the psychol-
ogy - pedagogical support of the childhood is re-
placement of the main institute of socialization
- families — establishment that leads to deforma-
tion of process of socialization of children and
teenagers.

The analysis of the psychology - pedagogical
literature allows to allocate the factors compli-
cating socialization of pupils of such establish-
ments. We on the basis of works I.A. Bobyleva,
N. P. Ivanova, O. V. Zavodilkina, V.S. Mukhina,
AM. Prikhozhan, G.V. Semya, N.N. Tolstykh
and others allocated the numerous factors com-
plicating socialization. They define features of
socialization of pupils of establishments social
and the psychology - pedagogical support which
most brightly characterize graduates of residen-
tial establishments. For graduates of these estab-
lishments, according to researches of psycholo-
gists, teachers and social workers, existence of
the following lines is characteristic:

- dependence, misunderstanding of a ma-
terial aspect of life, property questions;

- difficulties in communication, lack of se-
lectivity of communication;

- the infantilism, the slowed-down self-
determination, rejection itself as persons, inabil-
ity to a conscious choice of the destiny;

- congestion negative experience, negative
values and examples of behavior;

- uncertainty in, the future, aggression in
relation to the outside world, especially in cases
if the state doesn’t carry out the obligations.

A concise description of the social portrait of
the graduate institutions for orphans and chil-
dren left without parental care, suggests that it
is the category of children entering institutions
of social, psychological and educational support
child must learn a large amount of content so-

70

Pasoen I1. CoyuanvHas ncuxonozus



Becmnux MI'OY. Cepus «IIcuxonozuueckue Hayku». Ne 3/ 2013

cialization. Earned value social skills will allow
them to be ready for an independent life: Does
not count on the support of parents, most learn
to build your life, to use their internal resources
to implement life plans.

Results of researches show that transition of
pupils of establishments for orphan children and
children without parental support in independ-
ent life, worldwide is represented very difficult
both for them, and for people surrounding them.
These difficulties are caused by a number of fac-
tors. It, first of all, unavailability to independent
life, inability to operate the free independent life,
absence of people under which control they were
for many years, impossibility quickly to adapt
for loneliness, complexity of employment, study;,
loss of relationship with relatives and native.
Transfer of these factors could be continued, but
there is unresolved the main problem how to
help graduates to adapt for independent life and
to be socialized in new society.

Problems of graduates at the introduction in
independent life arise, first of all, because they
get under competences of different departments:
educational bodies, social protection, police etc.,
this interdepartmental dissociation doesn’t al-
low to build the solution of their problems in the
uniform direction.

It is necessary to note that at the beginning of
independent life orphan children and children
without parental support, in comparison with
children from families, are initially deprived of
the help and support from close relatives and
parents that is the most important in life that the
family gives to the person.

Researches of psychologists, teachers show
that orphan children and children without pa-
rental support are stronger, than children from a
family dream to have the house, the good family,
loving parents. They represent the future house
not similar on public institution in which they
grew, by the former paternal home, but as some
imaginations house. Thus graduates on the one
hand, look forward when they leaves for walls
of orphanage or boarding school, a shelter, the
center, and on the other hand very much are
afraid of it, aren't confident in the possibilities
to live independently. Being on the state provid-

ing, orphan children and children without pa-
rental support, reflected on the one whom and
as solved their problems, they practically didn’t
put effort for the solution of many problems. It is
important to consider specific problems of grad-
uates. They in many respects depend on what
independent life of the graduate begins. Lets
consider some groups of graduates of establish-
ments for orphan children and children without
parental support and possible ways of the begin-
ning of their life.

1. Orphan children whom parents refused in
maternity hospital and consequently most close
and native for them are the staff of orphanage.
They receive own housing quickly, but are at a
loss in the solution of many problems as they do
not have someone to whom they can address for
the help. There should be a special work on post-
residential adaptation with this group of gradu-
ates.

2. Children without parental support at
whom the habitation is fixed at parents or at
relatives. They come back to the fixed habitation
where more often nobody waits for them. There-
fore problems of this group of graduates have the
specifics; process of their post-residential adap-
tation is especial.

3. Children without parental support who
have no fixed habitation or they wait for it,
therefore they start to live in a hostel. A post-
residential adaptation occurs at them especially
and demands the help from specialists of differ-
ent departments.

4. Orphan children and children without pa-
rental support who come back from imprison-
ment places. Such graduates demand special at-
tention and the help from experts.

Graduates who on age treat the advanced
school age or early youth and bringing up out
of a family, get to a field of attention of experts
therefore it is necessary to know features of de-
velopment of their personality at this age.

Children of the advanced school age belong-
ing to group of risk, are characterized by special
process of socialization. They live, as a rule, the
most part of the life in establishments (orphan-
ages, boarding schools, shelters, under guardian-
ship) or in a dysfunctional family. For the major-
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ity of graduates of establishments of social and
pedagogical support specific features of their
personality and life which can be described are
characteristic:

1. inability to communicate with people out
of establishment, difficulty of establishment of
contacts with adults and coevals, estrangement
and mistrust to people, dispassionateness from
them;

2. violations in development of the feelings,
not allowing to understand others to accept
them, a support only on the desires and feelings;

3. low level of the social intelligence, prevent-
ing to understand public norms, rules, need to
correspond to them, stay similar to and a habit-
ual circle of contacts;

4. poorly developed sense of responsibil-
ity for the acts, indifference for destiny of those
who connected with them the life, brightly being
shown feelings of jealousy to them;

5. consumer psychology of the relation to
relatives, the state, society and unwillingness to
answer most for the acts;

6. uncertainty in, low self-image, absence of
constant friends and support from their party;

7. not the formation of the strong-willed
sphere, lack of the commitment directed on fu-
ture life, more often commitment is shown in
achievement of the next purposes: to receive de-
sirable, attractive etc.;

8. not the formation of vital plans, need for
vital values which include satisfaction of basic
needs (food, clothes, the dwelling, entertain-
ments);

9. low social activity, manifestation of desire
to be the imperceptible person, not to involve in
itself attention;

10. susceptibility to addictive behaviors - self-
destructive-abuse by one or more of the sub-
stance with no signs of dependence. It can serve
as a kind of regressive form of psychological pro-
tection (smoking, alcohol, soft drugs, toxic and
medicinal substances, etc.).

Children of the advanced school age are on
the threshold of independent life to which they
don’t consider themselves ready. On the one
hand they want to live independently, separately,
to be independent of anybody, on the other hand

- are afraid of this independence as understand
that without support of parents, relatives not to
survive, and they can’t count on it. This duality
of feelings and desires leads to a dissatisfaction
of the senior with the life and yourself. Many
of them get at this time professional education.
Orphan children and children without parental
support in 95 % of cases choose a technical train-
ing college or technical school. Studying in these
educational institutions, they again get to society
approximately the same coevals. All of them are
on the state providing; live in one hostel, in the
uniform cultural and leisure environment. Prob-
lems of loneliness, uselessness, vulnerability re-
main at the same level. Situation those children
who live in establishments for orphan children
and children without parental support is slightly
better, than that who studies in average special
or professional establishments as they can return
to a habitual environment where they have care.

Absence of positive influence of a family on
development, training and education of children
results in features of their mental development,
difficulties of training and education, socializa-
tion and a personal maturity. According to L.S.
Vygotsky limited possibility to carry out the
psychology - pedagogical and correctional work
with orphan children and children without pa-
rental support, leads to a desadaptation and
promotes development of compensating means
which throughout all age can start the negative
mechanisms deforming the identity of the child.

The child’s life outside of the family leads to
a special mental state - mental deprivation (J.
Langeymer Z. Mateychek). Their opinion, this
condition occurs in special situations when a
person is given the opportunity to meet some
of the basic psychological needs for a long time.
The children are brought up outside the family;
there is a change in personality - personal depri-
vation, which contributes to a negative personal
qualities and entities.

Education outside the family is the main rea-
son for being unprepared for independent living
and creates a manifestation of personal depriva-
tion, as a permanent environment many chil-
dren and adults do not allow self-identity, self-
reflection and its problems, inability to think
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about their future life. The child does not know
how he will live alone where to find friends, how
spending leisure.

Limitation of communication with adults
(only the staff of institution), leads to that chil-
dren can't come into contacts to other adults,
find the common between requirements of other
significant adults both the desires and possibili-
ties. Contacts with adults are superficial, a little
emotional that results in absence of requirement
to find close relations with adults, to trust them,
to see respect for from their party.

The problem of choice of profession costs
most sharply at the advanced school age. All chil-
dren dream of good work. Ideas of good work at
them special as they represent it as idleness, but
receiving thus big money. As throughout educa-
tion in public institutions children practically
had no pocket money, naturally any sums which
by it call as a salary, for them are huge. Children
don’t represent cost of the things necessary for
accommodation. A subsistence minimum for
them concept nonexistent as they got used to a
good food, purchase of all necessary things, the
equipment etc. Being in public institutions for
orphan children, graduate don't represent cost
of real life, ability of all ordinary people to save
money to buy only necessary, instead of that
would be desirable for them.

Insufficient the psychology - pedagogical
activities for formation of related feelings in es-
tablishments for orphan children lead to that
after an exit from orphanage, graduates try to
find relatives, native, to return to the family. It
seems to them that their parents, relatives will
fall in love with them at once, to them will be
glad and everything will be good. But in life they
observe other picture. Parents don't accept them,
don’t want, that they lived with them. Relatives
rejoice to return of children from orphanage
only in the beginning. The relations with rela-
tives and relatives don’t develop, children again
remain alone. Without having experience of life
in a family, they don't represent that such the
family relation therefore it seems to them that at
them everything will be good. Any person who
regretted them, warmed, it seems to them the
fantastic hero and there is a hope that everything

will be good. Children a little that can indepen-
dently undertake, as they don’t know, how it to
do. Children can’t live when receive separate
housing; more often they leave to live to friends
or girlfriends. Quite often such friends or girl-
friends live in dysfunctional families therefore
children unite, spend together time, walk etc.

Professional experience with children and
adolescents in institutions shows that quite of-
ten the pupils come crises that result in disrup-
tions of behavior, fights, aggression, escape, rude
treatment to adults and peers, etc. In order to
determine exactly what the child is in crisis, it
is necessary to find out what causes it. Special-
ists confirm that for one child is crisis, it remains
completely unnoticed by others. To work with
children and adolescents need to know which
situations are harmful and contribute to the
manifestation of the crisis.

For work with children in crisis conditions
experts should know everything about types of
crises in a family, understand an essence of it, and
also the nobility as the behavior of the person in
a crisis situation changes. The experts working
on assistance to the child in a crisis situation,
should know very well, first, theoretical bases of
crisis. In work with a crisis situation it is neces-
sary to lean on a system approach. The system
explains that at intervention from outside in a
crisis situation it is necessary to consider it in all
its aspects. Quite often, in a crisis situation there
is a situation when all are concentrated to some-
one’s fault. If accused there is a child, experts
should look at it from a position of that the child
is a part of big system, for example, families. The
family is also included in system of relationship
with relatives, neighbors, colleagues, friends,
and those are included in turn into community.
All these parts of system in different degree co-
operate among themselves and this interaction
brings a significant contribution in the events
leading to crisis. Therefore often separate parts
of system influence others and bear changes in
all system.

The second that it is necessary to know to ex-
perts, it is the crisis nature. Any crisis has certain
borders: beginning, middle and end. The begin-
ning of crisis is accompanied by lifting of nega-

Pasden II. CoyuanvHas ncuxonozus 73



Becmnux MI'OY. Cepus «IIcuxonozuueckue Hayku». Ne 3 /2013

tive emotions which have splash or emission on
people around. Negative emotions don't allow
the child to react quietly on surrounding, and
cause inadequate reaction that leads to quar-
rels, fights, aggressive behavior etc. more often.
The middle of crisis is characterized by unsuc-
cessfulness of the person to find the mechanism
of overcoming of crisis. It is shown that inefh-
cient mechanisms of recovery from the crisis
strengthen negative reactions, a rage, anger etc.
The finishing stage of crisis is characterized by
that the person either solves a problem, or finds
a way to reduce its influence.

Thirdly, during crisis situations of people with
bigger ease accepts the help as it is least protect-
ed and needs the help for tranquility restoration.

Fourthly - crisis comprises possibility of fur-
ther growth and can become possibility for the
adaptation at which old ways of behavior, habits
will be destroyed, and to their place can come
new, more effective.

The fifth - to know ways of relief action at dif-
ferent stages of crisis. At the first stage to study
the event which led to crisis, to specify the influ-
ence rendered on the person, to divide problems
on the importance and to solve, what is the most
significant. For the middle of crisis it is impor-
tant to allocate its components (loss of, con-
cern, an event test etc.), to study strategy which
are used by the child, to create the plan, which
help to overcome some problems For example,
a child has a lot of problems in school - behav-
ior, learning, delays, etc. You can negotiate with
the teacher, the child gradually corrected esti-
mates, practicing them in different ways (writ-
ten report, made a map, etc.), and the teachers
will not reduce the assessment if the child is not
able solve the task etc. And the crisis is to discuss
with the child what the problem was solved, and
to show that the crisis is overcome in solving a
certain problem, rather than all at once.

The most complex problem is the stressful
model of crisis. It is necessary to represent ac-
curately all stages of crisis in work with children
in the conditions of carrying out rehabilitation
work. Feature of crisis is that its beginning oc-
curs without presence of adults. For example,
incident which changes behavior of the child. At

school fought, came in orphanage and can’t calm
down, inadequately reacts on people around,
can start fight. The behavior of the child in the
beginning changes, separate forms, for example,
the concern, separate manifestations of the ag-
gression, some pugnacity etc. can precede it.

This stage of crisis is alarm, the child as
though a show to people around that it has some-
thing not so; something prevents it to be quiet,
disciplined. Deviations of behavior are shown
even more often, there is an increase of negative
behavior, the child loses control over itself and it
negatively influences other children surrounding
the child. At this stage there is an escalation or
strengthening of negative tendencies in behavior.
Control loss over itself leads to that the child can't
adequately react, he starts to behave defiantly,
connects to the behavior and problems children,
adults. Someone from adults surely in such situ-
ation takes control over behavior of the child as
it can cause a damage to children and yourself.
It comes to an end with that the adult supervises
behavior of the child and he can agree with the
adult that such behavior is inadmissible that it
is bad. But for the child the most important to
prove that it is bad and all round it don’t repre-
sent, as it to influence. Thus the child cannot find
an exit from a crisis situation, and on the contra-
ry, enters in it, expands a network involved in it.
Adults have a fear experience for life and safety of
other children and the child leads to rigid control
of his behavior, management of behavior of the
child, but doesn’t allow leaving a crisis situation.

The following stage shows an exit from a cri-
sis situation. The adult can show to the child this
exit, but the child can accept our way of an exit
from a crisis situation, and can and not accept,
and use the, inefficient way. In this situation
crisis won't bring positive changes, and on the
contrary, will fix an old way and an exit will be
inefficient.

If the child accepts a way of an exit from the
crisis situation, offered adults, in such situation
the adult carries out a role of ambulance which
always comes to the rescue in the solution of this
problem. Concerning an exit from a crisis situ-
ation the child doesn’t take out the new of any-
thing for itself.
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The most important exit from a crisis situa-
tion when the child himself lived this crisis situ-
ations, saw it from within and found a way out
for itself. Next time at hit in a crisis situation it
will find a way of an exit from it or can come to
any expert and ask from it of permission simply
to sit in a room, to be nearby and to keep silent.
The independent exit from a crisis situation al-
lows receiving life experience, the child realizes
that to it occurs and studies how to arrive in this
situation.
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