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Bonkep .

UTAK, Bbl PELLIN CTATb COLIUAJIbHbIM PABOTHUKOM?
AHITUNCKUIA noaxon’

Annomayus. B HacTosilel CcTaThe OMHUCHI-
BaeTcsa MOAXOA K MPOQecCHOHAIbHOMY OOyUYCHHIO
cnenuansHocty ConuanbHas paboTta, KOTOPbIM IpH-
MeHsiercsl B AHIIMH. B Havyane crarbu nmpuBOIUTCS
KpaTkuii 0030p 0OLIero onpeaeeHus HOHITHS «CO-
nyanpHas padoTa» M MPAaKTUYECKOro NMPUMEHEHHMS
paccMaTrpuBaeMoro mojaxoja B COLMAILHON padoTe.
Takke oOcBemalTCsi 0COOCHHOCTH TMOJUTUYECKON
Y 3aKOHOJATEIbHON cpeabl B AHIIMM, Ha (OHE KO-
TOpBIX OblIa mpoBeaeHa pedopma oOpa3oBaHHS B
obnactu conmanbHOM padoTsl. Kpome Toro, mpu-
BOJSTCA CTaTUCTMYECKHE [aHHbIE B OTHOILICHHH
KOJIMYECTBA CTYJACHTOB, OOy4YaloLUIMXCs JaHHOM
cnenuanbHocTH. Onpenensiorces IaH U CouepKa-
HHUe Kypca oOyuyeHus crenuaibHocTH ConupanbHas
pabora, a Takke MPUBOTUTCS 00pa3el CTPYKTYpBI
U COIEpXKaHUs TPOrpaMMbl Kypca. AHaIH3UPYETCS
POJIb MPAKTUYECKUX 3aHATHI, B TOM YHCIIE 3aJa4u
MpenoaaBaTes o NpakTHke. B 3akimoueHnn npuso-
JSITCSL OCHOBHBIE ITPUHIIMIIBI TPeIaraeMbiX peopm
cUcTeMbl 00y4eHUs TaHHOH CIIeUaNbHOCTH B AHT-
JIMM U IENIAI0TCS KPaTKUE BBHIBOJBI.

Kniouesvie cnosa.: obpazoBanue B 001acTu co-
UaTbHON paOOoThl; ONUTHKA U 3aKOHOJATENbCTBO;
cnenuansHocTh ConmanbHas paboTa; HpakTHyec-
KHe 3aHATHS; pedopma.

Beenenune

CounanbHas pabora sBisiercsi npodeccuei,
BOCTpeOOBaHHON BO BceM MHpe. B cBsi3u ¢ aTHM
MexayHapoaHasi accoLUuanus IIKOJ COLMATbHON
padoter (IASSW) u Mexnynaponnas ¢enepanus
conuanbHbIX padbotHuKOB (IFSW) B rrone 2001 rona
MOATOTOBWJIM U YTBEPAMIM MEXIyHApOIHOE OINpe-
JieJIeHHe TEPMHHA «COLaIbHAas padoTay.

IIpogpeccuonanvras oesmenbHOCHb COYUATb-
HbIX paOOMHUKO8 CNocobcmeyem 00w ecmeeHHbIM
UBMEHEHUAM, PeueHur0 NpobieM Yel08e4ecKUx 63d-
UMOOMHOWEHULL; cOOelcmeyem YKPenieHuo cno-
coOHOCmell K (PYHKYUOHATLHOMY CYUeCMBOBAHUIO 6
obwecmee u 0c6000COeHUIO NTI00ell 8 YEIX NOGbl-
weHust ux yposHs onacononyuus. Mcnonvzys meopuu
NOBeOeH sl Hell0BeKd U 0OUWECMBEHHBIX CUCEM, CO-
YuanvHas paboma cnocoocmeyem 83auUmo0eliucmeuro
Jooell ¢ ux okpyscenuem. Ilpunyunsvl npas yerosexa
U COYUANLHOU CNpasedIu8oCmu AIAmcs QyHoa-
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MEHMOM COYUATbHOU pabomul (WWW.ifsw.org).

B uneonornyeckoM acnekTe AaHHOE omperne-
JICHHE TPEICTABISIET COOOH OCMBICIIEHHE IMPOKOTO
CIEKTpa ATHUYECKUX MPHUHLHIIOB COLUAIBbHON pabo-
THI B MUPOBOM MacimuTale. Bmecte ¢ TeM, moaxosl
K COLIMANbHON padoTe B MUPE Pa3invyaloTCs B 3aBU-
CHUMOCTH OT HAIlMOHAJBHBIX U PErHOHAIBHBIX 0CO-
6ennocreil. [IpobieMbl MHOTO3HAYHOCTH, TPEHUH U
MPOTUBOPEYHi, CBI3aHHBIX C ITUMU OCOOCHHOCTSI-
MU, PEIIalTCs HE SJMHOBPEMEHHO, a B XOAE IOC-
TOSIHHBIX IIEPETOBOPOB U IyTEM 3aKTIOYEHHUS HOBBIX
COIVIALICHUH, YCIEIHOE COOMIONEHUE KOTOPBIX SIB-
nsietcs 3agaded npodecCHOHABHON AeATebHOCTH
B 00acTH colMaibHOM paboThl, oTpakaromeil 6o-
raTtelii CHEKTP AMAIEKTHUKHU JIOKAJIbHO-TIO0ATBHBIX
otHomenuit (Lorenz, 2001).

B cootBeTcTBMM ¢ MUPOBBIMH M HallOHAJIb-
HBIMH CTaHIApTaMHM COLHUAIbHOH paboThl pas3HbIC
MOAXONBl K OOyYEHHIO M IOIATrOTOBKE Ipodeccro-
HQJIBHBIX COLMAIBHBIX PAOOTHUKOB MPUMEHSIOTCS U
OLIGHUBAIOTCS O-pazHoMy. Pazimnuust 00ycaoBiIeHbI
YHHUKaJbHOCTBIO HCTOPUYECKHUX, COLHMAIBHO-TIO-
JUTUYECKHUX, SKOHOMHYECKUX M KYJIBTYPHBIX KOH-
TEKCTOB, a TaKKe OCOOCHHOCTSIMU Pa3BUTHSI U CTa-
Tyca JaHHOTO poja 3aHATUH B KaKJOW OTAEIbHON
crpane. OOyueHHe B OOJIACTH COIMAILHOU PabOThI
— Ha CTeneHb 0akajaBpa, MarucTpa U JOKTOpa HayK
— Hapsily ¢ YCWIMSIMH TNpernojaBaresieil CIyKUT
¢dopmupoBanuio crnenuUKA AaHHOW mpodeccun
Onarozmaps MOArOTOBKE KOMIIETEHTHBIX CIIELUAIIUC-
TOB; (hOPMHPOBAHUIO 3HAHWI; PA3BUTHIO HABBHIKOB
U NPUMEHEHHIO MPO(ECCHOHATBHBIX LIEHHOCTEH B
MPAaKTHYECKOH JAEATeNbHOCTH; MPOLECC O0yuYeHHs
OCYILECTBIISICTCA Ha JIMYHOM IPUMEPE U IyTeM Jie-
MOHCTpALMM Ka4eCTB Juepa B MpodeCcCHOHATbHOM
coO0IIECTBE.

ConmnanpbHasi padoTa B AHIVINH

B Aurmmm yciayru conmaibHOro obecrede-
HUSI OKa3bIBAIOTCS TOCYNAPCTBEHHBIMHU, YaCTHBIMH,
BOJIOHTEPCKUMHU U HE3aBUCHMBIMHU OpPraHU3aLUsIMH,
1 KOOPAVHUPYIOTCS Pa3HBIMH MUHHUCTEPCTBAMHU, Ta-
KHMH Kak MuHuctepcTBo 3apaBooxpanenus (DoH)
u MuHuctepcTBo 00pa3oBaHus U MPOPEeCCHOHATb-
Horo oOyuenus (DfES). [IpaBoBbie BOIIPOCHI, Takue
KaK YCIIOBHOE HAaKa3aHUE, HAXOIAITCS B BEICHHUH
MuHucTepcTBa ocTUlMH (00pa30oBaHHOTO B Mae




2007 rona), B TO BpeMsI KaK MOJATOTOBKA U JIESATEIb-
HOCTh MHCIIEKTOPOB TI0 HAA30pYy 3a YCIOBHO OCYX-
JICHHBIMH B HACTOSIIEE BPEMs OCYIICCTBIISIETCS B
oraensHoM nopsizke. C 1 anpenst 2005 roga BBeieHO
oduIMaAEHOE OTpeNeNeHIe TOHKHOCTH «COIHAIb-
HBIH pabOTHUK» (AKT O CTaHJapTax COLUAIBHOW
sanuThl (Care Standards Act), crarbs 63), B CBSI3U
C YeM «COIUATLHBIMHU PaOOTHUKAMMUY» UMEIOT TIPABO
Ha3bIBAThCS TOJIBKO JIUIIA, MIPOILIEANIHE TOJATOTOBKY,
pPETUCTpALMI0 U y4YEeT B YCTAHOBJICHHOM TOPSIIKE.
Oskujaercsi, 4To Mo MporpammaM OOy4eHHUs COIH-
aNbHOW pabore OyIeT OCYHIeCTBIATHCS TOATOTOB-
Ka CTYIEHTOB K pa0OTe B KayeCTBE COTPYIHHUKOB
OpraHuzaluii COIUAalbHON 3allUThI, PabOTAOIINX
BCE Hallle B COCTaBE MHTETPHUPOBAHHBIX KOMaHJ B
paMKax crelHraIu3upOBaHHBIX CTPYKTYp IO OXpa-
HE 3/I0POBBS JIeTel M B3POCIBIX, B TOM YHUCIIE MICH-
XHYECKOTO 3JI0POBbSI; & TAKXkKe K padoTe 1Mo pa3HbIM
CIENUANTBHOCTSIM COBMECTHO C MPO(eCCHOHATBHBI-
MU COTPYIHHKaMHu [0cynapcTBeHHOH cykOblI 31pa-
Booxpanenus (NHS), B mikonax, opraHax MOJIHITHNH,
YTOJIOBHOW IOCTHIIUH M YKHITUIIHOTO O0CITYKHBaHHSI
W B COTPYIHUYECTBE C OTPEOUTEISIMU YCIIYT COIH-
aIBbHOTO O0ECTeYeHUsI M JIMIaMH, TPEI0CTAaBIISIO-
MMM [TOJJOOHOTO POJia YCIYTH.

B Anrmuu 6bU1 TpoBeeH aHalIu3 TPYAOBBIX
PECYPCOB B chepe COlMabHON pabOThI, pe3yIbTaThl
KOTOPOTO MPHUBECHBI B 0TUETE «[lymu K cogepuienc-
mey - N0O20MOBKA OYOVUUX COYUATLHBIX PAOOMHU-
koe» (DoH, 2006). CornacHo oT4eTy IPUOPUTETHBIE
MyTH Pa3BUTHsI TAHHOU cepbl e TETLHOCTH COCTO-
AT B YBEJIMYCHUH YHCIa paboyrx KaJpoB IO BCEMY
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CEKTOpY, MOBBIIICHUN KaueCTBa MPEIOCTABISIEMbIX
YCIIYT TI0 COIUANIBHOM 3aIUTe, ONpeelIeHHN M0JI0-
KEHUS U O0SI3aHHOCTEH COIMANIbHBIX PA0OTHHKOB,
a TaKkKe B pa3pabOTKe KOHIEIIMU Pa3BUTHS TPYIO-
BBIX PECYpCOB B OOJIACTH COIMAIBHOW PadOTHI 110
2020 rona.

PerynupoBanue u pedopma couuajbHoi pado-
Thl B AHIVIMU

Pa3ButHe coumanbHOW pabOTHl M COLUAIb-
HOW MpPaKTUKW B AHIIMU OTpaykaeT OBICTPHIA H
HENPEpBIBHBIN IpoLecC TepeMeH, MPOUCXOSAIINX
B 00JIACTH COLMAIILHOTO O0ECIeueHHs, KOTOPBIH
CIOCOOCTBYET 3HAYUTEILHOMY H3MEHECHHUIO POJIH
pabOTHHKOB CUCTEMbI COLMAIILHON 3aIlUTHI, BKITIO-
qasi COIUAIBHBIX paboTHUKOB. OO 3TOM CBHIIETEh-
CTBYIOT, K IPUMEPY, U3MEHEHUS B 3aKOHO/IaTENIbCTBE
Y TIOJUTHKE, a TaKXKe WX BIMSHUE, OLIYTUMOE BO
BCEM CEKTOpE.

«B nacmosiwyee epemst 8 Benuxoopumanuu mol
nepexicugaem nepuoo paouKaIbHO20 pepopmuposa-
HUSL 00U eCmBEeHH020 CeKMOopd, 0CODEHHO MOl €20
yacmu, KOMopas CeA3aHa ¢ COYUAIbHLIM Obecneye-
Huem epadicoany (Jordan and Jordan, 2006: 13).

Cucrema oOpa3oBaHus U 00yueHHs B oOJac-
TH COLMANBHON paboThl TaKkKe MOABEPIIIACH CepPb-
€3HbIM M3MeHeHusM. [Ipomsomieniue, HauMHAsA C
2003 roma, mepeMeHbl OTpa3uiIl CTPEMJICHHE Ipa-
BUTEILCTBA MOJIEPHU3UPOBATH cepy COIHMaIbHOTO
o0ecreuyeHus] U OpraHU30BaTh MOATOTOBKY KBallH-
(UIHMPOBAaHHBIX ¥ MOTHBUPOBAHHBIX KaJJPOB B 3TOM
cekrtope. MoaepHu3anus TOKHA YYWUTHIBaTh BCE

Broiaepikka u3 «Ilyreii k coBepuieHCTBY»

«Kemaemble pe3yabTaTsl B cepe COManbHOM padoTe ¢ IeThbMH B B3POCIBIMA MOTYT OBITh JIOCTHT -

HYTHI ¢ TIPUMEHEHHEM «COIMaJIbHON MOJEIN» TpenocTaBieHus ycuyr. «ConuanbHas MOIENbY paccMar-
pPHUBAET KXKIYIO JMYHOCTH B TIEPCOHAITEHOM, CEMEHHOM ¥ OOIIECTBEHHOM KOHTEKCTE, TIOMOTAeT OTepeTh-
Csl Ha COOCTBEHHBIE CHJIBI, CIIOCOOHOCTH M BO3MO)KHOCTH B BO3HHMKAIOIINX CHTYAIUSX ISl TIPEOAOICHUS
MIPETIATCTBUIA HA MYTH K TIOJYYEHHUIO JKETaeMOro pe3ysibrata. MecTHbIe OpraHbl COIMATbHON 3aIlluThI, a
TaK)Ke yupexIeHus, (PHHaHCUPYEeMBbIC 3a CUET TOCYAapCTBa, TOMOTAIOT TAaKUM JIMYHOCTSIM OCTaBaThCs ca-
MOCTOSITETbHBIMH, CAMUM TIPUHUMATh PEIISHHs B )KU3HH U YIaCTBOBATh B KHU3HEESITEIHHOCTH O0IIEeCTBa.
Mopnenb moaep )KUBaeT y4acTHe COIMATbHBIX paOOTHUKOB HA PaHHUX dTArax, YTO MOXKET OKa3aTh JIOTIOJ-
HUTEIHHYIO ITOMOIIb B YCHJICHHH WHAWBHUIYATBHBIX U CEMEMHBIX CTPATEeTHid MPEeoIoNieHus TpyaHOCTel. B
Ooree mmpokoM macmTade CorraibHasi MOJENbh PYKOBOJICTBYETCS MPUHITUIIAMU aHTHIUCKPUMUHAIINN U
COILIMANBHOM CITPaBENTMBOCTH, MPU3HABASI W UCTIONB3YSI CHIIBHBIE CTOPOHBI JIMYHOCTH M KOJUIEKTHBA. YC-
JYTH COMAJIHHOM 3aIUThl M 00ecTiedeH st OyayT IPEIOCTaBIATHCS HA OCHOBE MTPUHITUIIOB TIPaB U OTBETC-
TBEHHOCTH C COOTIOIEHUEM HEOOXOMUMBIX Mep 0€30IaCHOCTH M CXEM ITPaBOBOM 3aITUTHI.

Jlns mpakTHYecKoro BHEAPEHHS TaHHOW MOJIENN TPEOYIOTCS TPYAOBBIE PECYPCHI, 00IaAaroIne J10-
CTaTOYHOW THOKOCTHIO M Pa3HOCTOPOHHEH KBaTU(pHUKAIIHEH, CTOCOOHBIE PearupoBaTh Ha HYKIBI KaXI0i
OTJeNTbHOW TMYHOCTH, & TAK)KE TPOSIBIISITH BAYMYHUBOCTH, PAKTUYHOCTH U [IEJI€YCTPEMIICHHOCTH TIPH pe-
IIEHWN TIOCTaBJIeHHBIX 3a7a4. HeoOXoanMo CMEHUTH MOIXO/ K MPaKTHIECKOH AesITeThHOCTH, H3MEHUTh
€ro JIMYHOCTHO-OPHUEHTHPOBAHHYIO HAIPABICHHOCTh, CMECTUB (POKYC Ha MEKIMYHOCTHBIE OTHOIICHHS.
(DoH, 2006:75).
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OoJiee BO3pACTAIONIYIO CIIOKHOCTH NMPAKTUYECKOTO
acrnekTa npo(eccuoHalbHOW COLMAIbHON padoTHI,
CTaBHUThH IICTbIO TOBBIIICHUE MPECTHKHOCTH JIaH-
HOU CIIeNMaJIbHOCTH M yBEJIHUYCHHE YKCla HAaHUMa-
€MBIX paOOTHUKOB C OIHOBPEMEHHBIM MOBBIIICHHEM
YpOBHS UX POGECCUOHATBHON MOAr0TOBKHU. Perira-
IOUIYI0 POJb B TPOBOJMMBIX HM3MEHEHHUSX ChITpa-
1 pedopMbl, TIPU3BAHHBIC YIYUIIUTH ITOJITIOTOBKY,
po(heCCHOHATIbHYIO KBATH(DHUKALINIO pAOOTHUKOB U
MOBBICHTh WX YBEPEHHOCTh B COOCTBEHHBIX HAaBbI-
KaxX MOCPEJCTBOM CO3/[aHUSI BEAYIIMX HAIMOHAIb-
HbIX opranuzanuii (DoH, 2002a) u npeoGpa3oBanus
CUCTEMBI KBATM(PHUKATUOHHOTO U TI0CIEAUIIIOMHOTO
00pa3oBaHus.

[eHepabHBIA COBET MO COLUMAILHOMY obec-
nedenuto (GSCC) — 310 aBTOHOMHasI HETPaBUTEIb-
CTBEHHAs OpraHu3alsi, 00pa3oBaHHasl B COOTBETC-
TBUU ¢ AKTOM O CTaHJIapTaxX COLUAIBLHON 3alUTHI B
2000 roxy (DoH, 2002b). CoBet ObLJI OCHOBaH B Ka-
YeCTBE PEryIUPYIOIIEro, PErUCTPAIIMOHHOTO ¥ WHC-
MEKIIMOHHOTO OpraHa JJIsl COIIaIbHBIX PA0OOTHUKOB
W yUPEXKICHHN, OCYIECTBISIOMINX MPOrPaMMBbI KBa-
TUQHUKATUOHHOTO 00y4YeHUs B 00JIaCTH COIMAIBHOM
paboTel. OpraHu3aiys CTaBUT IEIbI0 yCTaHOBICHUE
«BBICOUAMIIINX CTAHIAPTOB COIMAIBHOTO obecrede-
HUA B AHDIMH 119 TOAACPKKHA U 3aIMUTHI JIIOACH,
MOJIB3YIOMIMXCS YCIIyTaMHi OpPraHoOB COIMANIbHOM 3a-
IIUTHI, a Takxke Apyrux rpymnn HaceneHus» (GSCC,
2002: 1).

CoBeT MPOBOAUT aKKPEIUTALUIO YHUBEPCH-
TETOB, IO3BOJISIONIYIO OPraHU30BHIBAThH KBaIH(pUKa-
MOHHOE U TIOCJIEAUIUIOMHOE O0ydeHHne B 00JacTH
COLMAILHONH paboThl, YCTAHABIMBACT CTAHAAPTHI,
YTBEPXKIAeT MPOrpaMMbl M T'apaHTUPYET KadecTBO
BCeX KypcoB 00yueHus crieranbHocTi CorpanbHast
padota. GSCC npoBOAMUT €KETOHBIE MHCIICKIIUN U
coCTaBIsIeT 0030pbl YUEOHBIX POTPaMM, ITyOIHKYs
ux B Buje otuetoB. GSCC sBisercs 3aKOHOAATEINb-
HO YTBEP)KJCHHBIM PETUCTPAIIMOHHBIM OPTaHOM JIS
COLMAIILHBIX PAOOTHUKOB B AHIVIMY (B JPYTHX PETH-
onax Coenmaennoro KoposieBcTBa neiCTBYIOT Apy-
rue CoBeTHI); 1 B ’TOM Ka4eCTBE BEIECT yueT paboT-
HUKOB c(epbl COLMANBLHOTO 00eCneYeHus, TOTHBIX
JUISL OCYIIECTBICHUS MTPOPECCHOHATIBHOMN JesTelb-
HOCTH, BKJIFOYasi CTY/JICHTOB, OOYYAIOMINXCS TAHHOM
cnenuanbHocTH. COBET YIOTHOMOUYEH TpeANpUHU-
Marh MEpHI B Clly4ae HapyIIeHH STHIECKUX HOPM H
CTaHJApTOB B Ipoliecce perucrpannu. «[IpuHIHIbI
nestensHocT» (GSCC, 2002) urparoT meHTpalib-
HYIO pOJib B BONPOCAX PErYIHPOBaHUS TPYIOBBIX
PECypCOB, MPEIOCTABICHUS PYKOBOISIIINX HHCTPYK-
UMM 7151 IPAKTUYECKON AeSTEIbHOCTUA U YyCTaHOBIIE-
HUSI HOPM TTOBEJICHUST pAOOTHUKOB.

Becmuux Ne 2, mom 2
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Hpunnuns! gesreasHoctn GSCC

1. 3amuTa paB ¥ UHTEPECOB MOTpedUTENCH
YCIIyT COIAIbHOTO 00€CTIEYeH S H JIUTI, OCYIIEeCT-
BJIAIOIINX YXO/I 3a OONBHBIMH U HHBaJINJaMHU.

2. ®opMHUpOBaHUE M COXPAaHEHUE JOBEPUS
MOTPEOUTENICH YCITYT COITMAIBHOTO OOSCIICUCHISI U
JIWII, OCYIIECTBIISIONINX YXOJ 32 OOJBbHBIMU U HH-
BaJIAIAMHU.

3. Ilogmep:kka CaMOCTOATEIBHON >KH3HEIE-
ATENILHOCTH TOTPEOHTENeH YCIyr COIUAIBHOTO
oOecrieueHus IPH YCIOBUHM WX MaKCUMAaJIbHOM 3a-
LIUTBI OT TPABM U MOBPEKACHUM.

4. VYBaxkeHHe TMIpaB MOTpedUTENeH YCIyT
COLIMANILHOTO O0ecIieueHus, rapaHTupoBaHue Oe-
30ITIaCHOCTHU HX ITOBCIACHUA, KaK B OTHOIICHHH HX
CaMUX, TaK 1 OKPYXarOoUIX JINII.

5. IloBblieHNEe OOIIECTBEHHOTO MOBEPHS K
YUPEXKISHUSM COIMAIBLHOTO 00ECTIEUeHNsT M BEPHI
B MMOAOTUYCTHOCTD UX ACATCIILHOCTHU, a TAKXKE IIPU-
HSITHE OTBETCTBEHHOCTH 32 MOJICPKAHHUE U YIy4d-
HICHUE YPOBHS 3HAHUH M MPOQECCHOHANTBHBIX Ha-
BBIKOB COITMAJIBHBIX pa6OTHI/IKOB.

Jlns pa3paOoTKu CTpaTerny yBeTHUEHHUS YnC-
JIEHHOCTH Ka/IpOB, a TaKXKe KBATH(UKAITMOHHBIX
HOpPM W TpeOOBaHWH K pabOTHHUKAM cQephl COITH-
aJpHOTO ObecrieueHnss ObUTH CO3[aHBl OpTaHu3a-
mnn «HaBwiku cormmanpHON 3amuThD»y (Skills for
Care, STfC) — mis pabotsl ¢ B3pocibsiMu, U Korde-
JIepalus MOJArTOTOBKY KaJIpOB ISl paOOTHI C IETHMHU
(Children’s Workforce Development Confederation,
CWDC) — myst conmanbHO# 3amuThl nereit. C anao-
TUYHBIMH TIETISIMU OBUTH Taxoke pa3padoTaHbl HAIIN-
OHAJBHBIC CTAHAAPTHI KIacCUPUKAINA TPOodhecCHit
B paMKax 00pa3oBaTeNbHON W KBaTHU(UKAIIMOHHON
CHCTEM.

MHCTUTYT COBEPIIIEHCTBOBAHHUS COLMAIBHOMN
momortu (The Social Care Institute for Excellence,
SCIE) cTaBUT 11e1610 HAKOTUICHUE W PaCIIpOCTpaHe-
HUe 3HAHWH 00 YCHEITHBIX MeTomax paboTsl B cde-
pe commanbHOTO OobecmedeHusi. OH OB oOpa3oBaH
C IEJhI0 HAKOTUIEHUS W PACTIPOCTpaHEHUs 3HAHUH
0 Hambosee 3PpPEKTUBHBIX MeToZaX PabOTHI B ce-
pe conmanmsHoTO oOecneueHus» (DoH, 2002a: 3), a
TaKKe NIl OMPEeNIeHUs] «IEPEOBBIX METO/IOB pa-
OOTBI» W COMEHUCTBUS UX IMIMPOKOMY BHEIPEHUIO Ha
MIPaKTHKE.

Haunnast ¢ cerrsops 2003 roma, mocie mpo-
BeneHusT MUHUCTEpCTBOM 31paBooxpanenus (DoH,
2002c) ocHOBHO# HacTH pedopM, YCITOBHEM IS
OCYIIECTBICHUS TIPAKTHYECKOW pabOThl B KadecT-
BE 3apETHCTPUPOBAHHOTO COIMAFHOTO PaOOTHHKA
SBIISIETCS] HAIMYKE NUTUIOMA C OTIIMYHEeM 00 OKOH-




YaHUU TPEXJICTHETO MOJHOTO (MJIM PaBHOLIEHHOTO)
Kypca 00yueHus1, BMECTO IIPUHSATOTO paHee JUIIoMa
00 OKOHYAHHWH ABYXJICTHETO IMMOJIHOTO (MJIM PaBHO-
[IEHHOTO) Kypca 00ydeHHus B O0JIACTH COIUATBHOM
paboThI.

Kpome Toro, cymecTByroT KBaqu(pHKAIUOH-
HBIC TIPOTPaMMbl OOyYEHHUS Ha CTEIECHb MarucTpa.
B Tpebosanusax k obyuenuio 6 cghepe coyuanvHou
pabomer (DoH, 2002c¢), mepeuncastoTcs OCHOBHEBIE
HOPMBI, IPUMEHUMBIE K TAKUM MIPOrpaMMam.

B MoMmeHT Havasia 00yueHus CTy[IcHTa Ha Kyp-
C€ YHUBEPCHUTET JIOJDKCH YIOCTOBEPUTHCS B TOM, YTO
3TOT CTYACHT OO0JIaJiaeT COOTBETCTBYIOIIMMHU JIaH-
HOW CIEIUAIIbHOCTH JIUYHOCTHBIMU M MHTEIUICKTY-
aJbHBIMHU KayecTBaMM. PaHee KaHIWAThl HA MOJY-
YyeHue oO0pa3oBaHus B 00JIACTH COIMATBHOM padoThI
JIOJDKHBI ObUIM OBITH He Mitaguie 19 JjieT; B HacTOs-
mee BpeMs BO3PACTHOM MOPOT CHU3WICA 10 18 ner,
YTOOBI TPUBECTH €r0 B COOTBETCTBUE C MPOrpaM-
MaMH OOydYeHUs JAPYTHM CIEIHAIbHOCTSIM, TAKUMHU
KaK CpelIHU MeIUIIMHCKUI nepcoHall. B mpoiecce
oTOOpa KaHAMIAThl JOJDKHBI TIPOUTHA MHIUBUIYaIIb-
HOE WJIU IPYIINOBOE coOeceJOBaHNIEe; UIMETh OTMET-
KH 110 aHIJIMHACKOMY SI3bIKY U MAaTEeMAaTHKE Ha YPOBHE
He HIDKe mecTH kiaccoB - Key Stage Level 2 (uto
COOTBETCTBYET YPOBHIO JHMILUIOMa 00 OKOHYAaHUHU
CpeIHEH IIKOJbI); MPOACMOHCTPUPOBATh BIIaJICHUE
HABbIKAMH TIOHUMaHUsI U UCIIOJIb30BAHUS TTUCHMEH-
HBIX MarepualioB, a TaKkKe HaBbIKaMH 3()(eKTHB-
HOro W 0e30MHMO0YHOr0 MHUCBMEHHOTO U YCTHOTO
00IIeHNsT Ha aHNIMKCKOM s3bIke. IlomuMo 3TOTO,
YHUBEPCUTETHI JJOJDKHBI 00SCIICUUTh YUACTHE B IIPO-
necce oTOOpa MpeacTaBUTENeH 3aMHTEPECOBAHHBIX
CTOpOH (HampuMep, HaHWMATENeH), MOTPeOnuTENeH
YCIYT COLMAILHOTO 00SCIIEYeHUs U JIHII, OCYIIeCT-
BJISIFOIIMX YXOJI 38 OOJIbHBIMU U MHBAJIUIAMHU.

B xonme mpemnomaBaHus, oOy4eHUS U OICHU-
BaHUs 110 nporpamme Kypca «CoruanbHasi padoTay»
CoJiep)KaHKe, CTPYKTYpa U METOJIBI TIOJa4 MaTepu-
ajia 1o OKOHYaHUH JJAHHOTO Kypca JIOJKHBI obecrie-
YUTh COOTBETCTBUE 3HAHUM CTyneHTOB Hanuronanb-
HbIM TPO(ECCHOHATBHBIM CTaHJapTaM B 00IacTh
conuanbHol paborel (GSCC, 2002) u [NonoxeHusim
0 cTaHjaprax o0pa3oBaHusl B 00OJIACTH COLMATBHON
paboter (QAA, 2008), kotopoe OyneT rapaHTHPO-
BaTh UX BKJIFOUCHHE B PEECTP COIMAIBHBIX PabOT-
uukoB GSCC.

[ToMHuMO 3TOTO, BCE CTYACHTHI JOKHBI ITPOK-
TH O0yYeHHUE U TIOIYYUTh OTMETKH IO CJICIYIOIIUM
MpeaMeTaM: POCT U Pa3BUTHE YEJI0BEKa; MCUXUYUEC-
KO€ 3/I0pPOBbE M HETPYJIOCIIOCOOHOCTD; OLIEHKa, TIia-
HUPOBaHHUE, BO3ICHCTBUE U aHAJIN3; HABBIKU OOIIIe-
HUS C JICTbMHU M B3POCIIBIMH;, 3aKOHOJATEICTBO U
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IMono:xkenune o crangaprax o6pa3oBaHusi B
00J1aCcTH CONMANBHOI padoThl, TPETIoIaBacMO B
Ka4eCTBE MPHUKIIATHON YUeOHOU MUCITUTUTHHBI, JJIS
IMOJIY4YCHUsI CTCIICHU C OTIIMYMEM YCTaHaBJIMBACT
HOPMBI B OTHOIICHUH CIICAYIOIINE aCTIEKTOB!

® 3HAHUU U HaBbIKOB, KOTOPBIMU HJOJIXKHBI
00J1a/1aTh CTYICHTHI, TTIOJIYYAIOIINE JUIIOM C OTITH-
gpeM 110 criennainbHocTH CoruanbHas padora;

® MCTOJZIOB IIpEogaBaHus, U3YUCHUA U OLICH-
KW 3HaHWH, TPUMEHIEMBIX B TIpoliecce O0yueHHs
CTY/JICHTOB;

® 00pa30BaTeNbHBIX CTAHIAPTOB, KOTOPHIM
JIOJDKHA COOTBETCTBOBATh IOJI'OTOBKA CTYIICHTOB
M0 OKOHYAHWUU OO0YyYEHHS.

(Quality Assurance Agency, 2008)

COTPYIHHUYECTBO B XOJI€ MMPAKTHUECKON ACITEITHHOC-
TH, a TaKke HHOOPMAITMOHHBIN 0OMEH MEXIY TIPeI-
CTaBUTEISIMU Pa3HBIX MPO(ECCHOHANBHBIX TUCIIHII-
JIMH U opraHuzanuii. PeryiasipHo BBICTaBIsieMble U
TOYHBIE OTMETKH JIOJDKHBI TAPAHTUPOBATH COOTBETC-
TBUE 3HAHUM U YMEHUI CTYJICHTOB BCEM CTaHIapTaM
nepes MPUCY)KJIEHHEM UM CTETIeHH B 00JacTh Co-
IHAJTLHON paboTHl. YUeOHBIC IMPOTPAMMEI TIPH 3TOM
JTOJDKHBI OBITH pa3paboTaHBI ¢ YIETOM CIICTYIONIETO
MIPUHIIMTIA: TIPETIO/IaBaHIe TEOPETUIECKNX 3HAHWH,
HABBIKOB M IIEHHOCTEH JTOIHKHO OBITHh OCHOBAHO Ha
WX MIPAKTHYECKOM TIPUMEHEHHH.

[IpennonaraeTcs, 9YTO B X0J€ TPEXTOTUTHOTO
Kypca 00ydeHus: TaHHOW CIIeITHAIbHOCTH CTYACHTHI
mo 200 mgHe# OymayT yAeNaTh TCOPETHUCCKUM 3aHs-
THSIM M TIPaKTHYeCcKod pabore. BakHo, 4TOOBI BO
BpeMsi Kypca OOydeHHs] BCE CTYJIEHTHI TOATOTOBH-
JUCHh K TIPOXOXKICHUIO TIPAKTHKH 110 OKAa3aHHIO yC-
JYT COITMATIBFHOTO OOECTICUeHHs, 32 KOTOPYIO OyIeT
BBICTABIISITHCS OTMETKA, M yCIIETITHO TPOIILIH €€, YTO
MTOMOXET UM B JalbHEHIIeH mpodeccrHoHaTbHOMI
JIeSITEeTEHOCTH.

B xauecTBe MepHl CTUMYIHPOBAaHUS WHTEpe-
ca K 00pa30BaHMIO B 007ACTH COITHATBLHOW PaOOTHI
MWUHHCTEPCTBO 3/IPaBOOXPAaHEHUS MPEIOCTABISAET
CTyZIEHTaM €KETOJHBIN TPaHT, pa3Mep KOTOPOTO He
3aBHCHT OT WX IKOHOMHYECKOTO TOJOXKEHUS W CO-
CTaBIsIeT B Hactosmiee Bpems 4475 (yHTOB crep-
JIUHTOB (3a UCKITtoUcHUEeM JIoHT0HA).

CrarucTuyeckue JaHHbIe B ccTeMe 00pa3oBa-
HHS B 00J1ACTH COIMAJIBHOI Pa00Thl B AHIVIMH
Co Bpemenu niepBoro Habopa B ceHTsI0pe 2003
roga o ceHtsops 2008 roga Bcero OBLIO 3aUHCIICHO
30 476 crynentoB, u3 kotopbix 10951 yxe momy-
YWJIA AWTIIOMBI COIMATBHBIX paboTHHKOB. [lepBorit
BBINTyCK coctosiicsa jgetoM 2005 rona. Jlons ycneni-




HO CIIaBIINX dK3aMeHbI cocTapisieT 80,9%; mporieHT
MIPOBAJIMBIIUXCSA Ha 3K3aMeHax - 2-3%, u 107 He
3akoH4YuBIIHX Kypc - 17% (GSCC, 2010).

CeronHsa HacuuThIBaeTcs 263 yTBepKIeH-
HBIX MPOTpaMMBbl Ha TONydYeHHE OOpa3oBaHUs MO
crieninansHOoCTH CormanpHas pabota, 38% wu3 ko-
TOPBIX SIBJISIFOTCS TIOCJIEAUTUIOMHBIMHU, U KOJIMYECT-
BO TaKHX IPOrpaMM MOCTOSHHO pacteT. 71 akkpe-
JUTOBAHHBIA YHUBEPCUTET U 9 CBSA3aHHBIX C HUMH
y4eOHBIX 3aBe/ICHUH MPOBOJIAT KyPChl O0yUSHHS T10
IaHHBIM TporpamMam. B mepuon 2008-2009 romos
5763 cryneHTa OBUIM MPHUHATHI HA Kypc OOy4YCHUS
no cnenuansHoctn ConmansHas padora. [Ipoduib
MOCTYTAIOIINX CTYIEHTOB OCTaeTCsI HEM3MEHHBIM:
61% u3 Bcex MOCTYNHBIIMX COCTABISIOT CTYACH-
ThI ctapie 25 net. [Ipy 3ToM KOJIMYeCTBO CTYAEH-
TOB, HE NPUHALICKAIIUX K KOPEHHONH 3THHUUYECKOMN
rpymme, coctaBisieT 19%, 4To npeBbIIaeT cpeaHuit
o0mMit mokasaresb HAIMOHAILHOTO HACEJICHUSI, CO-
crapisroiui 7,9%. Cpenu nuil, o0ydaroIuxces co-
UaIBHON paboTe, Mo-NMpekHEMY OOJIbIIe JKEHIIUH,
CTY/IEHTOB-MYXXUMH HacuuThiBaeTcs 13,6%, 4To He
Ha MHorO 60JbIIe (Ha 0,6%), 9eM BO BpeMsl IEPBOTO
Habopa B 2003 rony (GSCC, 2010).
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Ilnanbl ¥ cogep:xaHue y4eOHBIX MPOrpamMM Mo
crnenuagabHocTH ConmanabHasi padoTa

B kaxJoM yHUBEpCUTETE JEUCTBYIOT BBICO-
KHe CTaHJapThl TAPAHTHUU Ka4eCTBa M CTPOTHE MPO-
1eypbl 0TOOpa U yTBEpKAeHHS Iporpamm. [1mansl,
CTPYKTYpa 1 COAepIKaHre TPOTPaMM OTPEAEIISIOTCS
y4eOHBIMH KOJIJIEKTHBaMH. Bce iporpaMMBbl TOTTKHBI
COCTaBJISITHCS C YICTOM TpeOoBaHM MUHUCTEPCTBA
3npaBooxpanenus (DoH, 2002), HarmmoHaIbHBIX
po(hecCHOHANBFHBIX CTaHAAPTOB IO COLHATBHON
pabore (GSCC, 2002) u craHmapTOB 0Opa30BAHUS
B 00JacTH COIMATBHOW PabOTHI, pa3pabOTaHHBIX
ATEHTCTBOM TI0 KOHTPOIIO KauecTBa 0O0pa30BaHUS
(QAA, 2008).

IIpakTHyeckoe o0yyeHue u onpeejieHe Ha
NMPaKTHKY

OOyueHne B XOI€ MPAKTUUYCCKUX 3aAHITHHA
SBIISIETCSI BAXXHBIM DIIEMEHTOM 00pa30BaTeNbHBIX
MpOrpamMM, KOTOPBIM MOMOTAeT B TOATOTOBKE KBa-
TU(GUIUPOBAHHBIX KaIpoB (B TaKMX OOJIACTAX, KaK
coruabHas padoTa U CpeaHUN METUITMHCKHMA TIep-
COHAJI) U PEruCTpaIfii B Ka4eCTBE MPAKTUKYIOIINX
crnenuanuctoB. Ilo muenuto appnoy u J{oanb

IlepBblii roa
e Teopuu 1 METOBI COITMANBHON PAOOTHI

e [Iporiecchbl conuanbHON PabOTHI
e [[eHHOCTH, STUYECKHE HOPMBI, PABEHCTBO

OOJBHBIMHU U WHBAJIUIAMHU
e [Icuxuueckoe 310poBbe U OJIaronoIydue

e HaBbiku OOIIIEHUS M COTPYIHUYCCTBA

Bropoii rox
o [IepBBlii Kypc IPaKTUYECKOTO 00yUeHUs

e Pabora ¢ B3pocabIMu

Tperuii rox

e [IpuHsiTHE pelieHuil u perieHue npodiem
e MHoroo6pasue 1 KyJlIbTypHbIE pa3Inyus
e Bropoii Kypc mpakTHIecKoro 00y4eHust
(University of Lincoln, 2010)

IMpumep yuedHoiT mporpaMmbl o crnenuajbHocTn ConuajibHas padora
(3 roma, moNHEI Kypc, CTETICHb OaKaiaBpa)

o [lomuTHdeckas u conuanbHas 00CTaHOBKA B COBPEMEHHOM O0IIIECTBE

e Yyactue moTpedureneil ycoyr colMaabHOTO OOSCIICUCHHS U JIUI], OCYIIICCTBIISIONINX YXOI 32

e BocruTanue AeTei U IOHOIIECTBA B KOHTEKCTE COITMAIBHON PabOThI

e 3amuTa U MojjiepKa Onaronoaydus IeTei

e [IpakTHuecKoe NPUMEHEHNE HAKOIUICHHBIX 3HAHUI

e [[epcrieKTHBBI COBPEMEHHOTO Pa3BUTHS COLUAIBHOM paboThI
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(Shardlow and Doel) (2002:19): «Onpenenenue Ha
MPaKTUKY TPEJOCTABISET HEOOXOAMMBIC YCIIOBHS
JUTSE OOy4EeHHsI OCHOBAM COLMAIILHON paboThI».

[IpakTuueckoe 00y4yeHue ooecreunBaeT BHICO-
KOKaueCTBEHHBIE BO3MOXKHOCTH JUIS MTPHOOPETEHHS
HaBBIKOB, TIPETIO/IABAHUS U TIPAKTHYECKOHN paboThI B
COOTBETCTBYIOIIUX ycloBUsX. M3ydeHue npenmera
B XOJIe TPAKTHYECKOH NESTCILHOCTH MIPACT IIEHT-
PaNIbHYIO POJIb B MPO(PECCHOHATBHOM CTaHOBJICHUH
cryaeHTa. [laHHbli ponece 1aeT BO3MOKHOCTD JJIs
Oosiee mIyOOKOTO TOHMMAaHMS KU3HCHHOI'O OIbITa
noTpeduTeNnell yciuyr COIUalbHOrO 00CCIIeUeHHUS,
a TakxKe JJIsl 03HAKOMJICHUSI ¢ Ipodeccuelt moj py-
KOBOJICTBOM OITBITHBIX COIMAJIbHBIX paOOTHUKOB. B
teuerne 200 gHEH, OTBEICHHBIX TSI IPAKTHUECKUX
3aHSTHH, KQXKJBIA CTYJCHT JOJDKCH MMONYYHTh OIIBIT
paboThl HE MEHee, YeM B JIBYX MECTax, IJic OKa3bl-
BAIOTCA  TNPEIYyCMOTPEHHBIE 3aKOHOAATEIHLCTBOM
YCIYTH TI0 COLMAILHOMY OOECHEeYeHUIO, BKIFOUast
IOPHIMYECKYI0 TTOMOIIb U paboTy ¢ He MEeHee, YeM
JIBYMsI pa3HBIMHU TPYIIIAMH MOTPEOHTENICH TaHHBIX
ycnyr (Hanpumep, 3a00Ta 0 IeTX U JTyIeBHOOOIb-
HeIx) (DoH, 2002).

[Ipoxoxnenue mpaktuku 3anumaer 50% Bce-
ro cpoka oOy4eHHUs] M OLEHKH Kypca y4eOHOH mpo-
TpaMMBI IO CIIEIMaIbHOCTH «COIUANIbHAsT padoTay.
B 2007-2008 rogax ObUIO TPYIOyCTPOEHO Ha MpaK-
TuKy 13 718 cTyneHToB, oOImMHA CPOK MpaKTHUec-
KOro 00ydYeHHsI KOTOPbIX cocTaBui Oojiee 1,6 MIIH.
nueil. Hanbonee wacto — B 47,4 % citydaes - CTyleH-
THI MONyYaJId MECTa B CIIy’)KOax COIMaIbHOTO obec-
TIEYEHUS] MECTHBIX OpraHoOB ympasieHus, B 24% - B
BOJIOHTEPCKUX OPraHM3alusX, MPH 3TOM 00a 3THUX
MoKa3aTelsl HEe3HAYMTENbHO CHHU3MJIMCh B CpaBHE-
Huu ¢ nepuogom 2006-2007 romos. Yame Bcero B
XO0JIe TIPAKTHYECKOTO OOyYEHHs CTYIACHTHl 3aHUMa-
JIHCh CEeNbCKOXO03sCTBEHHBIME padoTamu (41%) u
BeJM OOIIECTBEHHYIO JesATeNbHOCTh (23%), a mpo-
LIEHTHOE pacrpeieacHue padoT B cepax paboThl ¢
JIETbMH, CEMbSIMH, B3POCIBIMU U JTyIIEBHOOOIBHBI-
MH OCTaJOCh NpakTHUYeCKH Heu3MeHHbIM ¢ 2005-
2006 ronoB. HanbonbIiee yncno pacripenesieHuii Ha
MPaKTUKY BO BCEX PETHOHAX MPHILIOCH Ha cdepy
conmanbHOM 3ammThl geteit (GSCC, 2010).

J11s1 moaBIsIIOIIEro OONBIINHCTBA CTYICHTOB
MPOXOXKACHUE TPAKTHKH CTaHOBUTCS PELIAIONIAM
MOMEHTOM B XOze OOy4deHHus OymyIieil creruaib-
HOCTH U OLIEHUBAETCS MU KaK CaMblil BAXKHBIN MIpo-
[eCC U3 BCEro Kypca y4eOHoH mporpamMmbl. O0yue-
HUE B YHUBEPCHUTETE JOJDKHO OBITH HalpaBICHO Ha
MPUMEHEHUE TEOPETUYECKUX 3HAHUH U YCBOCHHBIX
METOUK B YCIOBHUSX MPAKTHUECKOH paboThl. ITO
MOMOXET CTYACHTY MPOJIEMOHCTPHPOBATH CBOIO Iie-
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JIeyCTPEMIICHHOCTh, YMEHHSI W CIIOCOOHOCTH TIpH
OIIEHKE €ro MPUTOJHOCTH K TOJIYYESHHIO CIeIHallb-
HOCTH KBaIM(UIIMPOBAHHOTO U 3apETHCTPHPOBAH-
HOTO comnuajabHoro padorauka (GSCC, 2010).

Pacnpenenenre Ha TNPakTUKy TPOUCXOTUT
B COTPYIHUYECTBE C MECTHBIMH OpPraHU3aIUSIMH
M0 OKa3aHWIO YCIYT COLHMAIBHOTO O0ecreueHus
(rocynapCTBEHHBIMH, BOJIOHTEPCKMMHU M YaCTHBI-
MH). YHUBEpPCUTETHI pa3padaThIBalOT BapUaHTHI 110
YCTPOHCTBY CTYACHTOB Ha IPAKTUKY, OKa3bIBAIOT
UM TIONJCPIKKY B TIPOLIECCE TPOXOXKIEHHS IPaK-
THUKU U TapaHTHPYIOT KAa4eCTBO JaHHOTO Y4eOHOro
nporecca. OHU TakkKe 00ECIeUNBAIOT MOATOTOBKY
TIperno/iaBaTesneii-creaiucToB o npaktuke. Ipe-
MOJIaBaTeNH 10 MPAKTUKE — ATO JIMIIA, KaK MPaBUiIo,
paboraromye B coluaibHO cdepe, KoTophie, MO-
MHUMO CBOHMX HEIOCPEJICTBEHHBIX TPYHAOBBIX 00s-
3aHHOCTEM, OCYIIECTBISAIOT 00yueHe, HHCTPYKTaK,
HaOJIO/IEHNE U OIIEHKY JESTeIbHOCTH CTY/IEHTOB BO
BpEMsI IPOXOKJICHHSI IMU MTPAKTUKHU B paMKax y4eo-
Horo Kypca. [IpenogaBarenu mo mpakTUKe 0OBIYHO
SBJSIFOTCSL  KBANM(UIIMPOBAHHBIMH  COLUATEHBIMH
paboTHHKaMH, 00NaIAl0IIUMK HE MEHEe, YeM JIBYX-
JIETHUM OIIBITOM PabOThI MOCTE MOTYYCHUS JHILIO-
Ma 10 JaHHOW crmenuaabHOCTH. OHU MOTYT OBITH
CIENMANMCTaMU B Pa3HBIX cepax yciyr conuaiib-
Horo obOecrieueHus. [ToMrMO 3TOrO, OHHM JIOJKHBI
MPONTH B OJIHOM M3 YHUBEPCUTETOB CIELUAJIbHBIN
KypC TOJITOTOBKH TSI pa0OTHI B POJIH MPEToiaBare-
JIS; UM TaKoKe MPEeOCTaBIISIOTCS BOSMOKHOCTH JIJIS
TIOJTYYEHUS YYCHOH CTENIeH! B 00J1aCTH TpaKTH4eC-
Koro oOpazoBanus. [IpermogaBaTeny 1O TPaKTHKE
UCTIOJTHSIIOT HECKOJIbKO Ba)KHBIX, OTBETCTBEHHBIX
3aj1a4; OHU JIOJDKHBI B JIOCTAaTOYHOM CTereHHu o0a-
JIaTh CNIOCOOHOCTBIO, MOTHBAIEH U HABBIKAMH JIJISI
MOJIEP)KKH CTY/IEHTa, HaXOSIIErocss B IMpOIEecce
o0ydeHus: U MpoPeCcCHOHATBHOTO CTAHOBICHHS B
obnactu connanbHol paboTel. B obsi3aHHOCTH TIpe-
ToJ1aBaTess 1o MPAKTHUKE BXOANT CIIEAYIOIIee:

e MproOOpEeTEHNE U BIIaJCHUE 3HAHUSIMH U Ha-
BBIKAMH, HEOOXOAUMBIMH JIJIsl OOyUSHHS CTYCHTOB,
MOAJIEPKKH WX MTPOPECCUOHATBHOTO Pa3BUTHS;

® MIPE/IOCTaBIEHUE CTYJEHTaM BO3MOXKHOCTHU
JUTSL TTOSTyYeHHs 3HAaHUU B Tipo1iecce padoThI 1Mo crie-
UATFHOCTH B MECTE TIPOXOXKICHUSI TPAKTUKHY;

® [UITAHUPOBAHKUE U YIIPABIECHHEM IPOIECCOM
NpoBeJeHNsT TpakThku. Hampumep, obecrieueHue
JIOJDKHOTO 03HAKOMJICHHS CTY/IEHTA C BO3J1araeMbIMHU
Ha HEro OOf3aHHOCTAMH; YIIpaBJIE€HHE MPOIIECCOM
00yd4eHUs B XO/Ie BCETO Meproja TPaKTHKH; TTOCTa-
HOBKA YETKHUX IIeJIeH U 3aJ1a4; CBS3b C IPyTUMH HJie-
HaMH Y4eOHOTO KOJUICKTHBA, MPEJOCTABICHHE MM
nHpOpMaIHK 00 y4eOHBIX MOTPEOHOCTIX CTYACHTA,;




e obecrieyeHrne TIOTpeOHOCTEH OOydYeHHs H
pa3BUTHS CTYICHTA, HAPUMeEp, MOCPESACTBOM Mpe-
JIOCTABJICHHUS TOIXOSIIUX pabouuX 3agaHuii, B
IMPpOUCCCE BBIMMOJIHEHUA KOTOPBIX CTYACHT CMOXKET
MPOJAEMOHCTPUPOBATH CBOIl YPOBEHB MOATOTOBKH Ha
MpPaKTHKE;

e peryisipHoe HaOJIoieHue 3a paboToil CTy-
JICHTA,;
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® YCTAQHOBJICHUE MO3UTHBHBIX B3aHMMOOTHO-
IICHUH CO CTYACHTOM B IIpoliecce 00yUYeHHS;

e yMeHHE paboTaTh B COTPYIHHYECTBE C yu-
pexaeHueM o0pa3oBaHMsI; MPUOOPETEeHHE U BliaJie-
HHE 3HAHMUSMH U HaBBIKAMH, HEOOXOAMMBIMH IS
00y4eHUs] CTYICHTOB, MOIACPKKHA UX MPodeccrHo-
HaJIbHOTO Pa3BHUTHS,

e yMeHHe padoTarh ¢ JOKyMEHTalUeH, Compo-

HanuonanbHble cTAaHAAPTHI 10 COLUATBLHON padoTe

Kitrouerast poitb 1: mOATroTOBKA K paboTe M paboTa ¢ OTACIBHBIME OTPEOUTEISIMU YCITYT COUATBHOTO 00ec-
TICUCHHUSI, CEMbSIMH, JIUIIAMH, OCYIICCTRIISIONIMMH YXOJ 32 OOJBHBIMU U HHBAJIHAMH, TPYIIIIAMH U COOOIIIECTBAMU
C IIETIBIO OIICHKH UX MOTPEOHOCTEH U 0OCTOSITEIBCTB:

® [IOJITOTOBKA K B3aUMOJICHCTBUIO M YYACTHIO B XOJIC COLUATBHOM PadOTHL;

e paboTa ¢ OTICIBHBIMU MOTPEOUTEIIIMU YCIYT COUATBHOTO 00CCIICUCHUS, CEMbSIMH, JTUIIAMH, OCYIIIECT-
BIISIFOIIIUMHY YXOJT 32 OOJIBHBIMU M MHBAJUIAMU, TPYIIIIAMA B COOOIIICCTBAMU, OKa3aHUE TOMOIIU B TIPUHITHHU pellie-
HUI Ha OCHOBE BCECTOPOHHETO M3YYCHUS TOCTYMHON HH(pOpMAaLIUY;

® OIICHKA MOTPEOHOCTEH M BO3MOKHOCTEH TaHHBIX JIHII, TPEOCTABICHUE PCKOMEHIAINH 10 CII0Cco0y Jelic-
TBUS B K&KIOM KOHKPETHOM CJIydYae.

Kitrouesast posib 2: TIIaHHPOBAHUE, OCYIIECTBICHUE, aHAIN3 U TICPECMOTP MPAKTUKK COLUATBHOM PabOThI ¢
OTACTHHBIMH TOTPEOUTENISIMU YCIYT COLUAIBHOTO O0CCIICUCHHUSI, CEMBSIMH, JIUIIAMHU, OCYIIECTRIISIONIMMHU YXOI 3a
OOJIBHBIMU ¥ MHBAJIUJAMH, TPYIIIIAMU M COOOIICCTBAMH, a TAKKE COTPYJAHUYCCTBA C IPYTUMHU CICIIHATHCTAMU:

® [IPABUJIbHBIC ICHCTBUS B KPU3HCHBIX CUTYAIHSIX;

® B3aMMOJICHICTBUE C OTICIBHBIMHU MOTPCOUTEIIIMU YCIIYT COLUAIBHOTO OOCCIICUCHUS, CEMbSMHU, JIHIIAMH,
OCYIIECTBIISIONUMHE YXO 32 OOJNILHBIMU U MHBAJIHIAMH, TPYIIaMU U COOOIIECTBAMH C LEIBI0 TOCTHKCHUS TIepe-
MEH U TIOJIOKUTEIIFHOTO Pa3BUTHsI B BOIPOCAX HCIOIb30BAHUS JKU3HCHHBIX BO3MOXKHOCTEH;

® [IOJITOTOBKA, COCTABJICHUE, OCYIICCTBICHUE U aHAJIU3 TIAHOB PA0OTHI C OTJCIIEHBIMU MOTPEOUTEIISIMU YC-
JIYT COIMATIBHOTO 00CCIICYCHHUSI, CEMbSIMH, JIMIIAMH, OCYIICCTBIISIFOIIUME YXOJI 32 OOJNIbHBIMU M WHBAJIUIAMU, TPYII-
mamu, COOOIIeCTBAMH U KOJUICTaMH 10 MPO(hECCHOHAIBHOM ICSITCIBHOCTH;

® COJICIICTBUC B CO3JIAaHHUH CETCH B3aUMOOTHOIICHUN C IEJIBIO YOBICTBOPCHHUS BBISBICHHBIX M H3YYCHHBIX
MOTPEOHOCTEH U MOTYyYCHUS 3aIJIAHUPOBAHHBIX PE3YJIBTaTOB;

e paboTa ¢ TpyIIaMHy B IEJSIX CONCHCTBUS POCTY, PAa3BUTHUIO M CAMOCTOSATEIILHON JKU3HEACATCIIbHOCTH KaK-
JIOTO M3 YICHOB TPYIIIHI;

® YMCHHUC TPABUIILHO PEarupoBaTh Ha MPOSIBICHUS TOBEICHHUS, CIIOCOOHOTO CTaTh MPUYUHON HEKEIATCIIb-
HBIX TIOCTICICTBHIA JIJIsl OTACIBHBIX MOTPEOUTEINCH YCIyT COIUATBLHOrO 00CCICUCHHUsI, CEMCH, JTUII, OCYIICCTBIISIO-
IIMX YXOJ 32 OOJBHBIMU ¥ WHBAJIUAMHU, TPYIIIT U COOOIIECTB.

Kitrouesast posb 3: oka3aHuE MOIICPIKKH JTFOISIM B BRIPAXKCHUH UMK COOCTBEHHBIX MMOTPEOHOCTEH, B3I I0B
U UHTEPECOB:

® COBMECTHBIC JICHCTBUS C MOTPEOUTEIISIMU YCIIYT COIIMATIBHOTO 00CCIICUCHUS, CEMbSIMH, JIUIIAMHU, OCYIIIECT-
BIISIFOIIIUMHE YXOJT 32 OOJIbHBIMU M MHBAJIHIAMH, TPYIIIIAMU U COOOIIECTBAMHY WITH ICHCTBUS OT UX HMEHHU 10 3aIUTE
UX UHTEPECOB;

® [IOJITOTOBKA K (POpPyMaM, MOCBSIICHHBIM MPHUHATHIO PCIICHUN MO 3alUTe WHTEPECOB BBIIICYKA3aHHBIX
JIUII, ¥ YYaCTHEC B HUX.

Kitrouesast ponb 4: ynpaBlieHHE PUCKaMU B Pa3JINYHBIX CHTYaIUsIX B HHTEPECax MOTPEOUTENCH yCIyT COIH-
AJBHOTO 00CCIICUCHHUSI, CEMEH, JIHII, OCYIICCTBIAIONIMX YXO/ 32 OOJILHBIMU U MHBAJIHMIAMHU, TPYIII U COOOIIECTB, a
Tak)Ke B COOCTBCHHBIX HHTEPECAX U MHTEPECcax KOJUIEr 1Mo padore:

® OIICHKA PHCKA M YNPaBJICHHE PUCKOM B MHTEpPECaX OTHCIBHBIX MOTPEOUTENCH YCIyT COIUanbHOro odec-
TICUCHHUS, CEMCH, JIUII, OCYIICCTBIISIONIUX YXO0J 32 OOJbHBIMU U WHBAJIUAAMH, TPYII U COOOIIECTB, COOCTBEHHBIX
HMHTEpecax ¥ UHTepecaxX KOJUICT 10 padoTe;

® OIICHKA, CBEJICHUE 0 MUHIMYMa U YIPABJICHUC PHUCKAMU B COOCTBEHHBIX HHTEPECAX M HHTEPECax KOJUIer
o pabore.

KiroueBast poiib 5: pyKOBOJACTBO U BEICHUE OTYETHOCTH B ITPOLIECCE IPAKTUYSCKOr0 00y4YeHHs COLMAIbHO padoTe
B paMKax OpraHH3alUH B YCIIOBHSIX HAOIONCHUS 1 TTOJUIEPIKKH CO CTOPOHBI NPEToAaBarelieii Mo npaKTuke:

®  OCYILIECCTBICHHE PYKOBOJICTBA U BEICHHUE OTYETHOCTH B IPOLIecce COOCTBEHHOI paboTHI;

®  yyacTHe B PyKOBOJCTBE MO PaclpeeIeHUIO PECYPCOB H YCIIYT.
(GSCC, 2002)
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BOKJIAIOIIEH pacrpeiesieHne CTy/IeHTa Ha IIPaKTHKY,
W TMIOHMMaHKUEe TPEOOBaHUH K KypCy MPaKTHYECKOTO
0o0ydeHUs CTyJeHTa JJIsl OKa3aHWsi eMy HEOOXOH-
MOW TOJICPKKH, a TaKKe yMEHHE JaTh OLEHKY H
HaIycarh OTYET 110 Pe3yNbTaTtaM MPOXOKICHHUS CTY-
JICHTOM TIPAKTHKH TI0 €€ OKOHYaHHH;

® TOTOBHOCThH JICIUTHCS CO CTYACHTOM Kak
COOCTBEHHBIMH MPO(ECCHOHATBHBIMU JIOCTHKECHH-
SIMH, TaK U OIIMOKaMH, MPOSIBIISITH YECTHOCTh U OT-
KPBITOCTh B JAHHOM OTHOILICHHH.

HannonansHble CTaHAAPTHI IO COLUAIBHOU
pabore (GSCC, 2002) mpemoCcTaBislFOT KPUTEPUHU
JUIS1 OLICHKY 3HAHWM Ha NTpakTuKe. JlaHHbIe KpUTEPUU
OTIPEIEIISIIOT 00JacTh 3HAHHI, HABBIKOB U IIEHHOC-
TeH, KOTOpBIE CTYISHT JIOJDKEH MPOJAESMOHCTPHUPO-
BaTh, KPUTUYECKU TIPOAHAIM3NPOBATH U IPUMEHHUTh
B XOJIe MPaKTH4eCKoro o0yueHus. OHM BKIIOYAIOT B
ce0s1 pa3BepHYThIC OITUCAHUS IIECTH KITFOYEBBIX (PyH-
KIui («poJieii») conmnanbHON padoThl, IPUMEHUMBIX
BO Bcex cepax MpakTHUIecKOro OKa3aHUs COIHAlb-
HBIX ycIyr. JlaHHble GYHKIMH MOKHO pa3/ieiuTh Ha
JIBAJIATh OJTHY TPYIITY, KQXKast U3 KOTOPBIX, B CBOIO
oyepesib, COCTOMT U3 JBAJAIATH CEMH AIIEMEHTOB,
OTIpEIeISIONINX PO(EeCcCHOHANTBHOE COOTBETCTBHE.
Kak1p1ii 13 2JIEeMEHTOB ONHUCHIBACTCS COTIIACHO KPH-
tepusim dddextruBHOCTH. CTYICHT MOIyYaeT Mojo-
KHUTEJIBHYIO OIIGHKY YPOBHS IMpPOQEeCCHOHATBHOTO
COOTBETCTBHUSI, €CIIH B XOJ€ MPAKTUYECKOTO 00yde-
HUS ICMOHCTPHUPYET YCIEIIHOE TOCTHKEHHE KPUTe-
pHeB 3P PEKTUBHOCTH.

B nomnosnHeHue K OMMCaHHBIM BbIlIE (yHKIIU-
M CYIIECTBYET IIeCTh TpeOOBaHUI B OTHOIICHUH
THYECKUX HOPM U IIEHHOCTEH (KaKJ0€ UX KOTOPBIX
OILICHUBAETCSI 110 HECKOJbKUM KPUTEPHSM), IMpe-
CTaBIISIIOIIMX T KaUeCTBAa, KOTOPBIE 110 Pe3yJbTaTaM
MPOBEJICHHBIX OIPOCOB JKENAIOT BHJIETh B COIHAIb-
HBIX Pa0OTHUKAX MOTPEOUTENHN YCIyT COLMAaIbHOTO
obecrieueHusi, CeMbH, JIUIA, OCYIIECTBISIONINE YXO/I
3a OOJIBHBIMH U MHBAJHMJAMH, TPYIIIBI U COOOIIECT-
Ba.
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«lleHHOCTH W ATHYECKHE HOPMBI: OXKUIAHUSI»
MOYXHO Pa3JeNTUTh Ha MIeCTh OCHOBHBIX HAIIPABICHUH,
0 KaXKJIOMY W3 KOTOPBIX UMEETCs P OKAIaHUH.

1. HaBbiku 0OMIEHHS ¥ CITOCOOHOCTH K TIepe/a-
e nH(pOpMaLIUU

2. IIpaBuibHBIE METOBI BECHUS COLMAIBHON
paboTer

3. 3ammTa HHTEPECOB MOTpedUTENeH yCIyT

4. Ymenue paboTaTh C APYTHMH CIICIIHAITACTAMA

5. 3Hanus

6. llennoctu

(GSCC, 2002)
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[IpenonaBarenu 1O MpaKTHKE HWCHOIHSIIOT
HEHTPAJFHYIO POJib B Tpollecce OOy4eHHsI CTY/IEH-
Ta. [lpumenss Teopun M METOABI, MOMOTAlOIINE B
00y4eHUH, OHM 00ECIIeUNBAIOT CTYACHTaM BCECTO-
POHHIOIO MOAJICPXKKY B TIPAKTHYECKOH padore. OHU
TaKKe MOMOTAIOT CTY/IEHTaM CaMOCTOSITETILHO OIpe-
JIeNUTH y4eOHbIE 33/1a4l M KOHTPOJIMPOBATH X0 MX
BBITIOJIHEHUSI.

IMepcneKkTHBBI OyAyIIEro pa3BUTHS

B nepuox 2008-2009 ronoB nmpaBUTETHCTBOM
OBUTIO OKA3aHO JOCTATOYHO OOJNIBIIIOE BHUMAHUE CO-
uanpHON pabore, B ocobeHHOCTH B cepe coru-
AIbHOM 3aITUTHI JAETEH, a Tak)Ke Pa3BUTHIO 00pa3o-
BaHMs B 00JIACTH COIMATIBHOM PabOTHI.

IMutep Konnenau (01.03.2006 — 03.08.2007)
— MaJIbYUK, KOTOPBIH MPOXKHI 17 MecsIeB U CKOHYAII-
cs1 B JlonmoHe mocie nomydeHust 6onee SO TpaBm 3a
8 MecsIeB, B X0/1e KOTOPBIX OH PEryJsIpHO HaOIrona-
csl paOOTHUKAMH COIMANIBHBIX M MHBIX CIyx0. Marp
Iutepa - Tpeiicu Konnemnu, ee 6otidpenn - CTUBeH
Bapkep, a taxke J[xeiicon OysH ObUTH MPU3HAHBI BH-
HOBHBIMH B IPECTYMHBIX ACUCTBUIX WIN MPECTYITHOM
HEIOCMOTpE, MOBJIEKIINX 3a CO00W CMepTh peOeHKa.
Martb npuzHaia ceOsi BHHOBHOMW 1O TPEIbSIBICHHBIM
obBuHEeHHsAM. PaboTa cimy»x0bl 3ammThl neteii CoBera
paiiona XapuHreil u Apyrux OpraHu3aluil moaBepr-
nack mupokon kputuke. [locne BiHECeHus: MpuroBopa
10 TaHHOMY JIeJTy OBLIO IPOBEIEHO TP UCCIICIOBAHUS
1 O0IIeHAIIMOHANIbHAS TIPOBEPKA JSSITEILHOCTH CITYkKO
COLMAIBHOTO 00ECIIEYECHUSI.

ITocne Tparenuu ¢ «Mmasnenbkum [Turepom» B
2009 romy JlemapTaMeHT 1o AenaM JETeH, ceMelt u
IITKOJI COBMECTHO ¢ MUHHCTEPCTBOM 3/IpaBOOXpaHe-
HUs oprannzoBaity OnepaTuBHYIO TPYIITY 110 COIIH-
anmpHOM padore (Social Work Taskforce), mocTaBus
nepes Hel 3a/1ady COCTaBICHHSI KOMIUIEKCHOTO OT-
YyeTa 10 MPaKTHYECKOH JesTeThHOCTH B cepe co-
[IHATBHOTO OOECTICYeHHsI C yKa3aHHEeM peKOMEH/a-
nuit o pedopMHupoBaHUIO 00pa30BaHUSI B 00IaCTH
comuabHON paboTel. B pesynsrare OnepaTuBHOM
TPYNION OBUTH TPeIIOKEHBI MATHAIIATh BCECTO-
POHHHUX PEKOMEHJAIHIA Ha OJATOCPOYHYIO TIEPCIIeK-
THBY, KOTOpble MPHU3BaHBI OKa3aTh BO3/ICHCTBHE Ha
BCE CTOPOHBI, UMEIOIINE OTHOIIEHHUE K JaHHOH Jie-
ATEIBHOCTH, B c(hepax oKazaHUS yCIyT COMMAIBHO-
ro obecreueHus Kak ASTsIM, TaK 1 B3pociabsiM (Social
Work Task Force, 2009). I'maBabIe pexoMeHIAITIN
COCTOSIT B TIOBBIIIIEHNN YPOBHS PO eCCHOHATHHON
MTOJITOTOBKH, YIYYIIEHUH YCIOBUH Tpyda, Yaydlle-
HUU Ka4ecTBa PYyKOBOJCTBA M OOJBIIEH CaMOCTOS-
TEIHHOCTH COIMAJHLHBIX PAOOTHUKOB, 00ECTIEUeHNH




MOATOTOBKH JIOCTaTOYHOTO YHCJIA OMBITHBIX M BBICO-
KOKBaJTH(PHUIIUPOBAHHBIX CIIEIIMATMCTOB, MOBBIIIE-
HUH THOOPMHUPOBAHHOCTH OOIECTBA O COACPIKAHIH
JIESITEIIBHOCTH COIUANILHOTO pabOTHHUKA, a TaKKe B
MOBBIIICHUN PPEKTUBHOCTH NMPUMEHEHHUS PE3yiib-
TaTOB HCCIIE0BaHUN U TPO(EeCCHOHAILHOTO pa3Bu-
THSI B IOBCEJIHEBHOM MPAKTUYECKOMN NEATEILHOCTH B
chepe yciIyr conuaibHOro 00eCIeYeHNUSI.

Pexomenmanuu i1 mpenoaBareneii B odnac-
TH COIHMANbHON paboThI 3aKIIOYAIOTCS B YIydllle-
HUH Ka4ecTBa, COJEPKaHUS M CTPYKTYPbI 00yUeHHS
CTyJeHTOB criennanbHocT «ConuanbHas padoTay;
KpOME TOTO, MPEIyCMaTpUBACTCS MPUHSATHE MEpP TO
CO3JIaHHIO JUTS BCEX CTYACHTOB B JaHHOW 00IacTH
JIOCTaTOYHOTO YHUCJIa MECT, OTBEYAIOIIMX CaMbIM
BBICOKMUM CTaHAapTaMm, JJIsl TPOXOXKICHHS TpaK-
THUKH, O00OCCIIEUECHHBIX JIOJDKHBIMHU YCIOBUSIMH JIJIsI
MPOBEICHNsT HAOIOCHUSI U OLICHKH paboThl. Byner
co3nana Oosee OTKpbITast u dPPEKTHBHAS CHCTEMA
ynpasieHus o0pa3oBaHHEeM B OOJIACTH COIHAIIb-
HOU paboThl, CIIOCOOHAsT TapaHTHPOBaTh OOJiee BbI-
COKHI YpPOBEHBb MOCIIEI0BATEIHLHOCTH U KayecTBa
nporecca obyueHus. Taxoke OyneT OCyIIeCTBIATh-
csl 00s13aTeNbHAasl OLIEHKA W TIOIJICPIKKa TIpaKTHYeC-
KOW JEATeNIbHOCTH CTYACHTOB B TEUCHHUE OIHOTO
rojia, TMPEICTABISIONIETO 3aBEPIIAIOIIMNA 3Tal WX
00yd4eHUs CIIeIMaTbHOCTH «COLMATbHAs padoTay.
CormacHo nporHosy camoii OnepaTuBHOM TpyTMITbI
paboTa Mo BOIUIOUICHUIO B KHM3Hb BCEX BBIIICOIH-
CAHHBIX PEKOMEHJIalNi 3aliMeT HE MEHEE MSATH JIET.
[Tpubnuxkaroruecs oONCHAIIMOHAIBHBIC BHIOOPHI U
TEKYIIMI SKOHOMUYECKHI CIaJl MOTYT OTpULATENb-
HO TIOBJIMSITH HA TEMITbI BBIITOJTHEHUS 3a]1a4, TIOCTaB-
JIEHHBIX I'PYNIION.

3akaouenmne

CyliecTBYIOT MHEHHUSI O TOM, YTO «B CTpaHaXx
3anannoii EBponet u B CHIA yxe, BeposiTHO, chop-
MHUPOBAHBI JIOCTATOYHO ONpE/ICICHHbIE B3MNISbI Ha
TO, YeM SIBIISIETCSl COLMANbHAs PadoTa, U KAKOBBIM
JIOJDKHO OBITh OOpa3oBaHHE B JAHHOW OO0JacTH»
(Payne, 2001: 41). Ilpoucxomsmme B HACTOSIIAN
MOMEHT U3MEHEHHUsI, PABHO KaK U MEepPEeMEHbI, 0XKH-
JaeMble B OyamyIem, He COOTBETCTBYIOT MOJOOHOM
Touke 3peHusi. ClienyeT OTMETHTh, YTO Pa3BHTHE
oOpazoBaHusi B OOJIACTH COLMANBHOW pPalbOTHl B
AHITIUN CBUACTENBCTBYET 00 YBEIWYCHUU YHUCITA
JEHCTBYIONIMX HOPM, MacmTaba KOHTpoJsi U Oro-
pOKpaTu3alyu JTAaHHOW cdepbl MpodecCHOHATHHOM
JIESITEIBHOCTH CO CTOPOHBI rocynapctBa. M xors,
C OJHOH CTOPOHBI, 3TOT IMPOIECC, BO3MOXKHO, OKa-
3BIBACT IMOJOKUTEIBHOE BIMSHUE Ha «IIPOPeccHo-
HAJIM3AIMIO» COIMAaIbHON padOThI, TEM HE MEHee,
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C JIPyroi CTOPOHBI OH HE YYHUTBIBACT CIOKHOCTH M
MTaBHOE Pa3BHUTHE, W3HAYAIHLHO CBONCTBEHHBIE CO-
[IUAJIbHOM paboTe, a TaKkKe THOKOCTh, TPEOYeMYyI0 OT
COIHANTEHBIX PAOOTHHKOB IO XOMY X JEATEIBHOC-
TH, ¥ YMEHHUE MTPHUCIIOCAOINBATECS K Pa3HBIX 00CTO-
ATENLCTBAM. B JaHHOM Cllydae yMECTHO TTOMHHUTH
0 pasHulle MEXIY «3()(PEKTUBHOCTBIO» M «IKOHO-
MHUYHOCTBIO» B COI[HAJIBHOM paboTe, 0 CIOCOOHOCTH
OBITh OT3BIBYMBBIM K HYXKJaM MOTPEOUTENICH YCIyT
COIHAITEHOTO 00ECIIEYEeHUs,, YMEHUH BIOXHOBIISTH
CBOCH paboTOM, 0CBOOOKIAsI JIFOCH U3-T10/1 IUKTaTa
ob6crosaTenbeTB. OO0ydeHNE CIIEUATbHOCTH «COITH-
anbHas paboTay CTABUT CIOKHBIE 3a/1a4H, KOTOPBIE
MPOIOJIKAIOT OBITH TEMOW MHOTOYMCIIEHHBIX aeba-
TOB KaK Ha HAI[MOHAIHLHOM, TaK W HA MEXITyHapO.I-
HOM YPOBHSIX.
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J. Walker

SO YOU WANT TO BECOME A SOCIAL
WORKER? THE ENGLISH APPROACH

Abstract. This article outlines the approach to
qualifying as a professional social worker in England.




It begins by briefly examining the global definition
of social work and its implication for the practice
of social work. The policy and regulatory context in
England in which reforms to social work education
have taken place will be explained. Statistics will
provide some indication of the numbers involved
in the social work degree. The content and design
of the social work degree will be explained, with an
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example of the structure and content of a degree pro-
gramme. Practice Placements and the key role of the
Practice Educator will be examined. Finally there
will be an outline of proposed future reforms for the
degree in England and a brief conclusion.

Key words: Social work education; policy and
regulation; social work degree; practice placements;
reform.

J. Walker

SO YOU WANT TO BECOME A SOCIAL WORKER? THE ENGLISH APPROACH

Introduction

Social work is a global profession. To reflect
this the International Association of Schools of So-
cial Work (IASSW) and International Federation of
Social Work (IFSW) developed and adopted an in-
ternational definition of social work (July, 2001).

The social work profession promotes social
change, problem solving in human relationships and
the empowerment and liberation of people to en-
hance well-being. Utilising theorises of human be-
haviour and social systems, social work intervenes
at the points where people interact with their envi-
ronments. Principles of human rights and social jus-
tice are fundamental to social work (www.ifsw.org).

Ideological this definition attempts to concep-
tualise the parameters of the broad ethical principles
which encapsulates global social work. However the
ways in which social work is operationalised across
the world, in nation states and within regional bound-
aries reflect difference and diversity. It is these am-
biguities, tensions and contradictions that have to be
constantly negotiated and re-negotiated rather than
be resolved which constitute the success and chal-
lenge of the social work profession and the richness
of the local-global dialectic (Lorenz, 2001).

Global and national standards for social work
promote and support comparably to different ap-
proaches to the education and development of pro-
fessional social workers. However differentiation is
reflected by the unique historic, socio-political, eco-
nomic and cultural contexts and to the developmen-
tal needs and the developmental status of the profes-
sion in each country. Education for social work - at
Bachelors, Masters and Doctoral levels — and social
work educators shape the profession through the de-
velopment of competent professionals; generation of
knowledge; development of skills and promotion of
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professional values for practice; and through demon-
stration and contribution to leadership in the profes-
sional community.

Social Work in England

Social care in England is provided through
statutory, private, voluntary and independent or-
ganisations, and is coordinated by different govern-
ment departments, such as the Department of Health
(DoH) and the Department for Children, Schools
and Families (DfES). Criminal justice services, such
as probation, are coordinated by the Ministry of Jus-
tice (formed in May 2007), and probation officers
are now separately regulated and trained. Since 1%
April, 2005 the title of ‘social worker’ has been pro-
tected by law (Care Standards Act, section 63) so
that only those who are properly qualified, registered
and accountable will be able to use the title of ‘social
worker’. Social work programmes are expected to
prepare students to work as part of the social care
workforce, working increasingly in integrated teams
across and within specialist settings in adult health,
mental health and children’s services; interprofes-
sionally alongside professionals in the National
Health Service (NHS), schools, police, criminal jus-
tice and housing, and in partnership with service us-
ers and carers.

A review of the social care workforce was
undertaken in England reporting in Options for Ex-
cellence - Building the Social Care Workforce of the
Future (DoH, 2006) with options and priorities for
increasing the supply of all workers within the sec-
tor, improving the quality of social care practice, de-
fining the role of social workers and developing a
vision for the social care workforce in 2020.




Extract from ‘Options for Excellence’

‘The desired outcomes for adults and children
could be met through a ‘socialmodel’ of care. The ‘so-
cial model’ looks at individuals in their personal, fam-
ily and community context, bringing their strengths,
capabilities and resources to bear on their own situ-
ations and the barriers to the outcomes they want. It
looks at the local support networks as well as the pub-
licly-funded services to help them to stay independent,
in control and engaged with the wider community. The
model supports earlier interventions that can focus on
extra support to reinforce individual and family coping
strategies. On a wider scale, the social model is com-
mitted to principles of anti-discrimination and social
justice and to recognising and using the strengths of
individuals and communities. Care and support will be
carried out within a rights and responsibilities frame-
work, with the necessary safeguards and advocacy
frameworks in place.

The model requires a workforce that is flexible
and multi-skilled to respond to the needs of individu-
als, as well as being reflective, practical and solution
focused. It needs to move from a ‘person-centred’ to
a ‘relationship-centred’ approach to practice.” (DoH,
2006:75)

Regulation and Reform of Social Work in Eng-
land

The development of social work and social
practice in England reflects the rapid and continu-
ous change within the social welfare sector. This has
had a significant impact on the role of those working
in the social welfare system, including social work-
ers. This can be evidenced, for example, through the
number of legislative and policy changes and the im-
pact this has had throughout the sector.

“In the UK we are living through a period of
radical reform of the public sector, especially that
part of it that is concerned with the welfare of citi-
zens” (Jordan and Jordan, 2006: 13).

Social work education and learning has not
been immune from significant changes. Since 2003
social work education in England has undergone
major changes, reflecting the government’s wider
policy concerns to modernise social care services
and develop a skilled and motivated workforce. This
is in recognition of the increasing complexity of the
nature of professional social work practise, to raise
the status of the profession and to increase recruit-
ment and the standard of those recruited. A critical
factor in this has been reforms to ensure better-
trained social work professionals, to improve com-
petence and confidence in the workforce, with the
establishment of key national organisations (DoH,
2002a) and critically the reform of qualifying and
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post-qualifying education.

The General Social Care Council (GSCC) is
a Non Departmental Public Body established under
the Care Standards Act 2000 (DoH, 2002b). It has
been established as regulatory, registration and in-
spection body for social workers and for those insti-
tutions providing qualifying training in social work
to promote “the highest standards of social care in
England for the benefit and protection of people who
use services and the wider public” (General Social
Care Council (GSCC), 2002: 1). They accredit uni-
versities to offer social work qualifications at both
qualifying and post-qualifying levels, set standards,
approve programmes and quality-assure all social
work courses. The GSCC inspects and reports on
programmes annually, publishing an overview re-
port. The GSCC is the statutory registering body for
social care workers in England (with other councils
in other parts of the United Kingdom), maintain-
ing a register of social care staff, including social
work students, fit to practise. The GSCC take action
if there are breeches to the ethics and standards re-
quired for registration. ‘Codes of Practice’ (GSCC,
2002) are a critical part of regulating the workforce,
providing guidance for practice and on standards if
conduct which workers have to meet.

GSCC Code of Practice

1. 1. Protect the rights and promote the in-
terests of service users and carers

2. 2. Strive to establish and maintain the
trust and confidence of service users and carers

3. 3. Promote the independence of serv-
ice users while protecting them as far as possible
from danger or harm

4. 4. Respect the rights of service users
while seeking to ensure that their behaviour does
not harm themselves or other people

5. 5. Uphold public trust and confidence in
social care services be accountable for their prac-
tice and take responsibility for maintaining and
improving their knowledge and skills.

‘Skills for Care’ (SfC) for adults and the
Children’s Workforce Development Confederation
(CWDC) for child care have been established to
develop a national workforce development strategy
and standards and qualifications for the social care
workforce. This includes the development of nation-
al occupation standards within a training and qualifi-
cations framework.

The Social Care Institute for Excellence
(SCIE) aims to develop and promote knowledge




about good practice in the sector. It was established to
“develop and promote knowledge about what works
best in social care” (Department of Health 2002a:
3), through the identification of ‘best practice’ and
assisting in embedding these in practice.

Since September, 2003, following major re-
forms by the Department of Health (DoH, 2002c),
the qualification to practice as a registered social
worker has been a three-year full-time (or equiva-
lent) honours degree, replacing the two-year full-
time (or equivalent) Diploma in Social Work. There
are also qualifying programmes at Masters Level.
In The Requirements for Social Work Training, (De-
partment of Health, 2002c¢), identify a number of es-
sential requirements.

At the point of entry on to the programme,
universities must ensure themselves that individu-
als possess the appropriate personal and intellectual
qualities to be social workers. Previously students
had to be a minimum age of 19 before they could en-
ter education to become a social work; this has been
reduced to 18 to bring it into line with other profes-
sional degree programmes, such as Nursing. Individ-
uals must undertake an individual or group interview
as part of the selection process; have English and
Maths at least at Key Stage Level 2 (High School
Diploma level); can understand and make use of
written materials and are able to communicate effec-
tively and accurately in written and spoken English.
They must also ensure that stakeholder representa-
tives (for example, employers) and service users and
carers are involved in the selection process.

For Teaching, Learning and Assessment on
the programme, the content, structure and delivery
of the programme should enable social work students
to demonstrate that they have met the National Oc-
cupational Standards for Social Work (GSCC, 2002)
and the Social Work Subject Benchmark Statements
(QAA, 2008), to ensure they are suitable for admis-
sion to the GSCC register of social workers.

The Subject Benchmark Statement for social
work as an applied academic subject at honours level
sets out expectations concerning:

e the subject knowledge, understanding and
skills of an honours graduate in social work;

e the teaching, learning and assessment meth-
ods employed in their education

o the standards expected of them at the point of
graduation.

(Quality Assurance Agency, 2008)

In addition all students must undertake spe-
cific learning and assessment in: Human growth
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and development; mental health and disability; As-
sessment, planning, intervention and review; Com-
munication skills with adults and children; Law and
Partnership working and Information Sharing across
professional disciplines and agencies. Regular and
accurate assessment should ensure that students
have met all the standards before being awarded the
degree of social work. Programmes must ensure that
the teaching of theoretical knowledge, skills and val-
ues is based on their application in practice.

It is expected that students should under-
take 200 days in academic-led study and 200 days
in practice placements over the course of the three
years of the degree. Critically programmes should
ensure that all students undergo assessed preparation
for direct practice to ensure their safety to undertake
practice learning in a service delivery setting.

As an incentive to train in social work the De-
partment of Health offer an annual non-means tested
grant to students, currently £4475 (outside London).

Statistics in relation to Social Work Education in
England

Since the first student intake in September
2003, and up until September 2008, a total of 30,476
students have been enrolled, whilst 10,951 have qual-
ified as social workers since the degree produced its
first graduates in the summer of 2005. This reflects
an overall pass rate of 80.9%; a fail rate of 2-3% and
withdrawal rate of 17% (GSCC, 2010).

There are 263 approved degree programmes,
with 38% of these at post graduate level which rep-
resents a growing trend. These are provided by 71
accredited Universities and 9 associated Institutions.
During 2008-2009, 5,763 students enrolled on the so-
cial work degree. The profile of the students entering
degrees programmes remains consist: students over
the age of 25 account for 61% of the total intake. The
intake for non-white ethnic groups at 19% is above
the national population average of 7.9%. There is a
continued predominance of females entering social
work training, with male enrolments at 13.6%, re-
flecting a very small rise (0.6%) for the first time
since the degree began in 2003 (GSCC, 2010).

The Content and Design of Social Work Degree
Programmes

Within each university there are high stand-
ards of quality assurance and stringent processes to
validate and approve programmes. The design, struc-
ture and content of programmes are the responsibil-
ity of the programme team. The application of the
DoH requirements (DoH, 2002), and incorporation
of'the NOS for Social Work (GSCC, 2002) and QAA




Benchmarks for Social Work (QAA, 2008) must be
incorporated into all programmes.

An Example of a Social Work Programme
(3 year, full-time, undergraduate)

Year 1

e Social Work Theories and Methods

e Contemporary Policy and Society

e Social Work Processes

e Values, Ethics and Equality

e Service User and Carer Participation

e Mental Health and Well-being

e Child and Adolescent Development in Con-
text

e Communicating and Engaging with Others
Year 2

e Practice Placement One

e Safeguarding and Promoting the Welfare of
Children

e Working with Adults

e Knowledge Informed Practice
Year 3

e Critical Perspectives on Contemporary Social
Work

e Decision Making and Problem Solving

¢ Diversity and Difference

e Practice Placement Two

(University of Lincoln, 2010)

Practice Education and Placement

Education in practice is a core element of
educational programmes that prepare professionals
for academic awards (such as social work and nurs-
ing) and registration to practice as a professional. As
Shardlow and Doel (2002:19) suggest, “The practice
placement provides a specific context for learning
about how to do social work.”

Practice education is the development and de-
livery of high quality practice, learning and teaching
opportunities in a relevant practice setting. Learning
in practice has a central role in professional forma-
tion of the student. Learning in practice must include
the opportunity to develop a greater understanding of
the experience of service users and the opportunity to
shadow an experienced social worker. With 200 days
designated for gaining required experience and learn-
ing in practice settings, each student must have ex-
perience in at least two practice settings of statutory
social work tasks involving legal interventions and
of providing services to at least two user groups (for
example, child care and mental health)(DoH. 2002).

Placements account for 50% of student learn-
ing and assessment time on the social work degree.
A total of 13,718 practice learning opportunities
took place in 2007—08, constituting over 1.6 million
days. Placements in local authority social service
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departments were the most frequent, accounting for
47.4% of all placements, with voluntary agencies ac-
counting for 24% and both of these showing a small
reduction compared to 2006—-07. The most frequent
settings for placements were in fieldwork (41%) and
community settings (23%) and distribution across
children and families, adults and mental health areas
has remained broadly stable since 2005-06. Chil-
dren’s services placements were most numerous in
all regions (GSCC, 2010).

For the vast majority of students placements
‘make or break’ their experience of professional
study and being on placement is what they value
most. All university learning should be geared to the
application of theory and method to the placement
setting. This is to enable the student to demonstrate
and be assessed as to their commitment, skills and
capabilities to become a qualified and registered so-
cial worker (GSCC, 2010).

Practice Placements are identified through
partnerships with local providers of services (pub-
lic, voluntary and private sector providers of care).
Universities develop, support and quality assure
placements in practice. They also support the train-
ing and development of Practice Educators. Practice
Educators are those people, usually based in prac-
tice, who, in addition to their work role, carry out
learning, teaching, supervision and assessment of
students undertaking learning in practice as part of
their qualifying programme. Whilst they are usu-
ally qualified social workers with a minimum of 2
years post qualifying two year experience, Practice
Educators can come from a wide range of social care
related backgrounds. In addition they will have had
specialist training provided by individual universi-
ties to support them in their role; there are also op-
portunities to obtain an academic award in practice
education. Practice Educators have a number of
important roles and responsibilities; it is vital they
have the aptitude, motivation and skills to support
the learning and development of the social work stu-
dent. These include:

e having and developing the necessary knowl-
edge and skills in learning and teaching to support
the students professional development;

e providing learning opportunities for the stu-
dent to undertake professional work in the practice
setting;

e planning and managing the placement. For
example providing appropriate induction; managing
the ‘whole’ placement; ensuring that there are clear
objectives and goals; liaising with team members to
ensure there are aware of learning needs of the stu-
dent and can support these;
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needs and circumstances

groups and communities and other professionals
e Respond to crisis situations

improve life opportunities

and professional colleagues

with your organisation.
e Manage and be accountable for your own work

(GSCC, 2002)

National Occupational Standards for Social Work
Key Role 1: Prepare for and work with individuals, families, carers, groups and communities to assess their

e Prepare for social work contact and involvement

e Work with individuals, families, carers, groups and communities to help them make informed decisions

e Assess needs and options to recommend a course of action

Key Role 2: Plan, carry out, review and evaluate social work practice, with individuals, families, carers,

e Interact with individuals, families, carers, groups and communities to achieve change and development to
e Prepare, produce, implement and evaluate plans with individuals, families, carers, groups and communities

e Support the development of networks to meet assessed needs and planned outcomes

e Work with groups to promote individual growth, development and independence

o Address behaviour which present a risk to individuals families, carers, groups and communities

Key Role 3: Support individuals to represent their needs, views and circumstances

e Advocate with and on behalf of individuals families, carers, groups and communities

e Prepare for and participate in decision making forums

Key Role 4: Manage risk to individuals, families, carers, groups and communities, self and colleagues

e Assess and manage risk to individuals, families, carers, groups and communities

e Assess, minimise and manage risk to self and colleagues

Key Role 5: Manage and be accountable, with supervision and support, for your own social work practice

e Contribute to the management of resources and services

e supporting the students learning and de-
velopment needs. For example through providing
relevant case work opportunities for the student to
demonstrate their competency in practice;

e providing regular professional supervision
with the student;

e engaging in a positive learning relationship
with the student;

e knowing how to work alongside the aca-
demic institution;

e having and developing the necessary knowl-
edge and skills in learning and teaching to support
the students professional development;

e understanding the paperwork and the re-
quirements for practice in order to support the stu-
dent but also in being able to assess and prepare their
own report about the student at the end of the place-
ment; and

o the willingness to share with and be honest
about their your own practice, including weaknesses.

National Occupational Standards (NOS) for
social work (GSCC, 2002), provide the criteria for
the assessment of competence in practice. They out-
line the range of knowledge, skills and values that
the student must demonstrate, evaluate critically and
apply to their practice. They consist of broad state-
ments of six key functions (‘roles’) within social
work, as practised in all service settings. The key
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roles are split into twenty one units which are further
sub-divided into seventy-seven elements of compe-
tence. Each element is expanded into performance
criteria. To achieve the level of competence the stu-
dent must demonstrate that they can demonstrate
within their practice the achievement of the perform-
ance criteria.

In addition there are six value and ethical re-
quirements (each with a number of criteria), summa-
rising the expectation of social workers from the per-
spective of service users, carers and organisations,
following a number of consultations with them.

The “Value and Ethics: Statement of Expecta-
tions” have six key headings, each with a number of
expectations.

1. Communications skills and information sharing.

2. Good social work practice.

3. Advocacy.

4. Working with other professionals.

5. Knowledge.

6. Values.

(GSCC, 2002)

The Practice Educator is central to creating the
learning experience for the student. Through appli-
cation of theories and processes that support learn-
ing they are applying frameworks and processes to
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support students in developing their practice. They Conclusion

are also empowering students to identify and take
control of their own learning.

The Future

Throughout 2008-2009 there has been a sig-
nificant Government focus on social work, particu-
larly in child care, and social work education.

Peter Connelly (01.03.2006 - 03.08.2007) was
a 17-month old boy who died in London after suffering
more than 50 injuries over an eight-month period, dur-
ing which he was repeatedly seen by social and other
services. Peter’s mother, Tracey Connelly, her boy-
friend, Steven Barker, and Jason Owen were all con-
victed of causing or allowing the death of a child, the
mother having pleaded guilty to the charge. The child
protection services of Haringey Council and other
agencies were widely criticised. Following the convic-
tion, three inquiries and a nationwide review of social
service care were launched.

Following the tragic case of ‘Baby Peter’ in
2009 the Department for Children, Families and
Schools and the Department of Health launched a
joint Social Work Taskforce, with the remit to un-
dertake a comprehensive review of frontline social
work practice, which included recommendations for
reforms to social work education. The fifteen rec-
ommendations of the Task Force are comprehensive
and far reaching, and will affect all stakeholders
concerned with the profession including children’s
services and adult services (Social Work Task Force,
2009). The key recommendations are to achieve bet-
ter training, improved working conditions, strong-
er leadership and independence, a reliable supply
of confident and highly competent professionals,
greater public awareness about what a social worker
does, and better use of research and continuing pro-
fessional development to inform frontline practice.
For educators in social work this includes an overall
of the content and delivery of the social work de-
gree and new arrangements are to be put in place to
provide sufficient high quality practice placements,
which are properly supervised and assessed, for all
social work students. There will be more transpar-
ent and effective regulation of social work education
to give greater assurance of consistency and quality.
There will also be the creation of an assessed and
supported year in employment as the final stage in
becoming a social worker. The Task Force predicts
at least five years of work to implement the recom-
mendations. A forthcoming national election and the
present economic downturn may impact on progress
towards achieving the Task Force goals.
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There are views that, “Western European coun-
tries and the USA perhaps have fairly settled views
of what social work is and what it means to provide
good social work education” (Payne, 2001:41). Cur-
rent and future changes do not reflect this view. It
could be suggested that what the development of
social work education in England demonstrates the
increasing regulations, control and bureaucratisation
of the profession by the state. Whilst this could be
said to be in support of the ‘professionalization’ of
social work, it also could be said to disregard the
inherent complexity and fluidity of the social work
role and the need for social work and social workers
to be flexible and adapt to different environments;
for example the difference between being ‘efficient’
and ‘cost saving’ and that of being responsive to
service users needs and working in an empowering
and in ways that ‘liberate’ and free individuals. The
challenges for the education of the social work pro-
fession are complex and continue to be challenging
and debated nationally and internationally.
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